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ABSTRACT
SCHOOL COUNSELORS' PERCEIVED SELF-EFFICACY FOR PROVIDING
BULLYING INTERVENTION AND PREVENTION SERVICES
Ama Darkeh
Bullying is a major challenge faced by students and stakeholders in the education system.
Governments and educators have implemented various initiatives and strategies to
address bullying. Rising cases of bullying have raised scrutiny over the role of school
counselors. This research investigated school counselors' perceived self-efficacy in
bullying intervention and prevention services from the context of Social Learning
Theory, Self-efficacy Theory and Ecological Systems Theory. Theoretically, self-efficacy
emerges from the experience and skills of school counselors, and it is affected by factors
associated with the environment where it is experienced. The adopted a qualitative case
study of New York middle schools. Semi-structured interviews were administered to 15
respondents who were purposefully and conveniently selected. Thematic data analysis
was conducted. Findings indicated that self-efficacy is an important aspect of prevention
and intervention, and that school counselors are more reliant on their self-efficacy
compared to policies and guidelines implemented in the school. Effective prevention and
interventions are reliant on the skills and knowledge of the school counselor.
Improvement in self-efficacy requires increased cooperation between stakeholders in
addressing bullying and increased training and professional development opportunities.
Keywords: school counselors, middle school, self-efficacy, DASA, ASCA
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CHAPTER 1
Introduction
Bullying and student physiological needs have emerged as important aspects to
consider in the modern learning environment. The United Nations Educational,
Scientific, and Cultural Organization (UNESCO) states that any school-related violence
is an infringement of an individual’s health and well-being, and all countries need
effective measures that can guarantee inclusive and equitable education for all learners by
mitigating and eliminating violence and bullying in schools (UNESCO, 2019). Reviews
by Allanson et al. (2015) show that school bullying is a phenomenon that has existed in
the education system since the start of formal learning. Allanson et al. (2015) add that it
was in the last half of the 20th century that empirical research on school bullying began to
emerge. In the 1990s, North American schools and government bodies began to focus on
school bullying following an increase of suicide and murder cases among the youth
(Smith & Brain, 2000). Recent insights from research, educators, and the National Center
for Education Educational Statistics (NCES) (2019) show that bullying remains a major
challenge in the education system for learners, educators, supporting staff, parents, and
other stakeholders involved in the delivery of educational services. NCES (2019) found
that there was a high prevalence of bullying in American schools, with one out of every
five students reporting that they had experienced some form of bullying in school. This
implies that the bullying prevalence in the US stood at 20.2% among learners. The report
also noted that male students were more prone to bullying compared to their female
counterparts, and 41% of the students who reported that they had been bullied felt that it
was likely to happen again. Only 46% of those who were bullied reported their
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experience to an adult within the school (NCES, 2019). There are several reasons for
being bullied, including factors such as race and ethnicity, gender, religion, physical
appearances, and sexual orientation (Peguero, 2012). The increased adoption of social
media among students has also led to the emergence of cyberbullying, which Cantone et
al. (2015) argue has similar impacts as bullying experienced within the learning
environment. The NCES (2019) reports show that 15% of the students between 12 and 18
years of age who reported being bullied in school were through online or by texts. The
Centers for Disease Control (CDC) (2019) reported that the highest cases of
cyberbullying were experienced by learners in middle school, followed by those in high
school and primary school. According to McCallion and Feder (2013), prevention
programs adopted in schools reduced bullying by 25%. This implies that strategic
measures to address bullying in schools can be adopted and lead to improved inclusion
and equitable delivery of education. This research seeks to investigate the perceived selfefficacy of school counselors in providing bullying intervention and prevention services.
Purpose of the Study
There is a consensus among researchers, educators, and policymakers that there is
a need for increased research related to addressing bullying in schools. According to
Rodríguez-Hidalgo et al. (2019), bullying is deemed to be a subcategory of interpersonal
aggression. It is characterized by an imbalance of power, repetition of aggressive
behaviors, and intentionality, which distinguishes bullying from other types of
aggression. A similar definition of bullying is presented by the CDC (2019), which states
that it is the process of aggressive behaviors that includes doing intentional harm to
others. Such harm is realized by behaviors and actions that lead to social exclusion,
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verbal insults, emotional, and physical harm of the victims. The NCES (2019) report
shows that the prevalence of bullying in schools is high, and it has been detrimental to the
development of a safe learning environment. Hymel and Swearer (2015) argue that the
assessment of bullying that highlights its prevalence in school often lacks emphasis on all
components identified in the CDC (2019) definition, which makes it difficult to
distinguish it from other forms of aggression. Further insights by Hymel and Swearer
(2015) show that the definitions of bullying often lack what children consider as bullying.
Consequently, there is an ongoing debate about how to assess bullying and victimization
in research. For this research, the definition of bullying by the CDC (2019) and the
assessment by NCES (2019) are adopted for consistency.
The high prevalence of bullying in schools has influenced the increased focus on
measures that can be adapted to address the vice and offer lasting solutions in all learning
environments. Efforts to address bullying are evident in efforts by international bodies
such UNESCO, Federal, and state government initiatives, as well as institutional levels.
According to the Dignity for All Students Act (DASA) in New York State, learners need
a safe and supportive learning environment that is free from bullying, discrimination,
harassment, taunting, and intimidation. In this context, the learning environment includes
the school property, school bus, and school functions (New York State Education
Department, 2021). An array of studies has been carried out to identify the negative
impacts of bullying. According to Peguero (2012) and Maunder and Crafter (2018),
bullying presents both psychological and physical repercussions for the bully-victims.
Kustanti et al. (2020) argued that perpetrators of bullying might also experience some
repercussions due to regret and consequences of their actions. Maunder and Crafter
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(2018) note that bullying can also have psychological impacts on individuals who witness
bullying acts. Kustanti et al. (2020) and Maunder and Crafter (2018) imply that bully
victims and perpetrators of bullying are among the most psychologically impaired groups
of learners. Bullying has been associated with high school absence rates; poor academic
performance; mental challenges that include depression, anxiety, stress, and suicide;
physical health issues; criminal behaviors and delinquency; acts of violence outside the
learning environment, and cyberbullying (Cantone et al., 2015). The complex and
changing nature of bullying has increased the need for adopting reliable measures in
prevention and intervention.
Bullying occurs at all levels of education and across all societal settings. Antibullying programs emerge across the world to develop inclusive and equitable learning
environments (UNESCO, 2019). There are numerous studies and recommendations made
in the USA on anti-bullying programs, including policy reviews and best practices among
various stakeholders that include teachers, students, parents, and school counselors. A
review of studies focused on bullying prevention shows limitations because they are
rarely evaluated, and there is lack of substantial meta-analysis of the effectiveness of the
anti-bullying programs. Sims-Schouten and Edwards (2016) suggest that most of the antibullying programs are premised on common sense ideologies on what might be effective
in addressing bullying rather than on evidence-based and empirical research on why
individuals become victims, perpetrators, or the conditions that are conducive for
bullying behaviors. Insights from Patton et al. (2017) highlighted that most of the
research in America has focused on school violence and peer victimization rather than on
the actual aspects and response to bullying. Nevertheless, various school prevention and
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interventions have been enacted to prevent and deal with the outcomes of bullying. The
interventions implemented include those that address the short-term and long-term
impacts that bullying has on individuals' psychological and physical health. The impact
of bullying on individuals, school performance, and educational objectives have led to
increased interest in the implementation of effective prevention and intervention
measures.
Most of the initiatives have been implemented in the school settings, while others
include policy guidelines and the deployment and training of professionals such as school
counselors who can use their skills and knowledge to engage in prevention and
intervention programs (Rawlings & Stoddard, 2019). From a historical perspective, Smith
and Brain (2000) notes that bullying prevention programs have been gaining popularity in
the education system since the 1990s. States across the USA have enacted various laws
that are designed to address bullying and to promote the implementation of anti-bullying
programs. Despite this, bullying has persisted in American schools, and research on the
success of various programs present mixed results (Rawlings & Stoddard, 2019). There is
no single intervention that has been deemed to be the most effective in addressing
bullying, there is a need for an integrated approach that involves different stakeholders in
the education system. School counselors are among the key stakeholders in bully
prevention initiatives in schools (Ziomek-Daigle et al., 2016). Counselors have an
imperative role in meeting the psychological needs of students and educators in the
education system.
Anti-bullying programs have been instrumental in reducing the emergence of
bullying behaviors in schools. Jain et al. (2018) allude that bully prevention includes
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school programs, policies, and regulations that are implemented to identify, mitigate, and
address bullying issues in schools. Ziomek-Daigle et al. (2016) note that the role of
school counselors is intrinsically linked to bullying prevention in the learning
environment. According to ASCA (2019), school counselors are certified or licensed
individuals with a minimum of a masters’ degree in school counseling. This makes
school counselors individuals with skills and knowledge in addressing the academic,
career, social, and emotional development needs. This is achieved through their
participation in designing, implementing, evaluating, and promoting various counseling
programs that are focused on promoting and enabling the learners to attain success
(ASCA, 2019). In this light, Hannon et al. (2019) state that professional school
counselors engage at the workplace to ensure that all students engage in a safe, orderly,
and caring learning environment. The development of such learning environments
requires school counselors to engage in designing, implementing, and evaluating
appropriate school counseling initiatives. Such undertaking includes anti-bullying, antiharassment, and violence prevention programs, among other conflict-resolution solutions
(Rawlings & Stoddard, 2019). Additionally, the school counselors integrate the roles
played by other stakeholders such as teachers and parents to address bullying in schools.
School counselors engage in bullying prevention programs as a strategic and
comprehensive approach to developing a positive and safe school culture for learners.
The role played by school counselors requires an array of resources and engagement of
different stakeholders to meet objectives. In this light, school counselors are deemed to
be leaders in the programs, and they play important roles in the designs and
implementation strategies of the anti-bullying programs and activities (Hannon et al.,
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2019). While studies show that there have been gaps in research due to the lack of
reviews and meta-analysis to ensure that anti-bullying programs are evidence-based and
guided by empirical theories, Rawlings and Stoddard (2019) indicate that school
counselors are required to adopt data-driven approaches in prevention and intervention
programs. Swank et al. (2019) state that comprehensive anti-bullying strategies and
conflict-resolution programs should be data-driven. Such an approach is imperative for
effective decision-making, improved coordination among stakeholders, instruction, and
in carrying out evaluations that determine effectiveness, the need for improvement, or the
need for a complete overhaul of the programs. According to the ASCA National Model,
school counselors are required to evaluate the programs by focusing on data that emerge
in the process, perceptions, and outcomes (Fye et al., 2017). The process data alludes to
secondary dependent variables such as the number of individuals engaged the number of
times the interventions were used, and the evidence certain events were experienced. The
perceptions data entails the opinions and beliefs that emerge among the people involved.
The outcome data shows the effect of the interventions in influencing change in certain
aspects such as academic achievements, school attendance, and behavioral changes
(ASCA, 2012). Despite this, there is a lack of substantial evidence to show that school
counselors have the skills and knowledge to uphold such comprehensive aspects of
school counseling programs.
School counselors must be intentional in addressing bullying in learning
environments. Effectiveness in the roles played by the school counselors requires them to
have the capacity to identify bullying and implement relevant strategies to prevent or
intervene (Ziomek-Daigle et al., 2016). Furthermore, bullying can be physical, verbal,

7

relation, or cyberbullying, and each requires strategic responses. It is also imperative for
school counselors to understand the short-term and long-term impacts of bullying
(Hannon et al., 2019). This is instrumental in implementing intervention programs that
are appropriate in each situation. Despite this, research evaluating the efficacy of
comprehensive intervention programs presents mixed results, implying that school
counselors face different challenges in the roles they play. Geesa et al. (2019) established
that the challenges faced by school counselors include personal issues such as health and
work-life balance, lack of skills and knowledge, and the lack of resources, including
human resources, funds, and time. Sanders et al. (2017) found that school counselors
stated that the feeling that they are effective in their profession is an imperative aspect for
how they serve other people and achieve success in their profession. Similar insights are
presented by Cinotti and Springer (2016), who alludes that it is important for school
counselors to feel professionally effective. Resultantly, self-efficacy impacts the
performance of school counselors.
Self-efficacy is concerned with the personal approach an individual takes to
engage in the workplace. Larson (1992) states that self-efficacy is the belief or judgment
a counselor has concerning their capacity to effectively engage with a client. According
to Albert Bandura (1969), self-efficacy is the degree to which a person feels confident
about engaging in a particular task. School counselors play a vital role in bullying
prevention and intervention, there is a need to understand their sense of self-efficacy
when engaging in such initiatives. Furthermore, Cantone et al. (2015) argue that bullying
has become a complex phenomenon due to the increased diversity among students, the
high population of students, and the changing nature of learning that includes the use of
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online platforms, increasing the chances of cyberbullying. An array of studies has
identified self-efficacy as an important mediating factor in influencing school counselors
to think, feel, act, and motivate themselves to engage at the workplace (Hannon et al.,
2019; Cinotti & Springer, 2016). Sanders et al. (2017) considered self-efficacy as an
important function of behavior. Self-efficacy is an important aspect of the performance
and effectiveness emerging from school counselors in bullying prevention and
intervention. School counselors that have high self-efficacy scores are more likely to
achieve objectives and experience job satisfaction compared to those with low selfefficacy.
The lack of appropriate reviews on the bullying prevention and intervention
programs implies that there is limited knowledge about the effectiveness of school
counselors as leaders and implementers of such programs. Additionally, school
counselors do not have sufficient funds and human resources to research and determine if
these programs are effective. The growing concern over bullying in schools coupled with
the need for evidence-based or data-driven strategies further put pressure on how school
counselors engage in addressing bullying in schools. Bullying is a social issue that has
substantial impacts on students as well as other people in the community. School
counselors have the imperative role of addressing bullying to reduce its impact on society
and promote education. Premised on these insights, the purpose of this research is to
investigate school counselors' perceived self-efficacy for providing bullying intervention
and prevention services.
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Theoretical/Conceptual Framework
This research adopted the Albert Bandura Social Learning Theory and Self
efficacy and Urie Bronfenbrenner’s Ecological Systems Theory, theoretical frameworks.
Social Learning Theory and Self-efficacy
The social learning theory (SLT) developed by Albert Bandura has emerged as an
important aspect of promoting desirable behaviors in organizational settings. The SLT is
premised on the notion that people learn from interactions with others in the social
context. The learning process includes observing others and developing similar desirable
behaviors. According to Nabavi (2012), SLT has become one of the most influential
theories in learning and development by setting a link between the behaviorist learning
theories and cognitive learning theories due to its inclusion of attention, memory, and
motivation factors. In SLT, Albert Bandura proposed that observations and modeling
play are the aspects of the learning process. The core concepts of the theory are that
learning can be accomplished through observations, the mental state of an individual is
important to the process, and the learning process does not necessarily lead to a change in
behavior (Nabavi, 2012). SLT has been employed by researchers to understand how
observational learning contributes to the transmission of aggressive and violent
behaviors, and it has also been used to promote desirable behaviors that can result in
social change.
Self-efficacy is defined by Albert Bandura as the belief an individual holds
conserving their capabilities to engage during action in each situation (Bandura, 1969). de
Vries et al. (1988) adds that self-efficacy is linked to the nurture of effort, perseverance,
and resilience, serenity, and optimism an individual has when engaging in a particular
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task. The link between self-efficacy and SLT is that the acquisition of skills is
accomplished in a social setting. Suggestively, social learning is influenced by the
interactions an individual has within a social group (Zimmerman, 2000). The interactions
contribute to the development of practical skills as well as emotional development based
on how the individual perceives themselves and acceptance by others in the group. In the
context of the STL, self-efficacy is centered on how an individual perceives their skills
and knowledge in contributing to the achievements made in the group setting.
Figure 1
STL and Self-efficacy

In this research, the STL and self-efficacy theory offers an opportunity to explore
how the school counselors master their experiences to understand how they interpret the
results of their previous engagement in the bullying prevention and intervention
programs. The theory also offers the basis for understanding how the school counselors
develop beliefs about their self-efficacy based on observations they make from peers and
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other stakeholders. The theory also facilitates focus on how school counselors take the
verbal judgment and appraisals that emerge in the social environment where they work.
Using the STL and self-efficacy in this research also highlights how individuals assess
how confident they feel when interpreting their emotional and physical state concerning
the responsibilities, they have in anti-bullying programs.
Premised on the STL and self-efficacy, this research required a research design
that draws insights from the lived experiences of individuals engaged in the bullying
prevention and intervention programs. Additionally, there was a need to engage
professional school counselors who have the relevant insights to show the relationship
between their roles, behaviors, actions, skills, knowledge, and self-efficacy.
Ecological Systems Theory
The Ecological systems theory (EST) was formulated by Urie Bronfenbrenner to
show how the social environment impacts development among children. According to
Neal and Neal (2013), the EST Bronfenbrenner suggests that children are engaged in
different ecological systems such as the smaller home ecological system to larger
ecological systems such as schools. Bronfenbrenner (1992) identified five types of
ecosystems, which include Microsystem, Mesosystem, Ecosystem, Macrosystem, and
Chronosystem. Each ecological system impacts how individuals interact and influence
each other across all aspects of life.
EST has been employed by researchers, policymakers, and practitioners in the
education sector to understand the opportunities and risks that impact student behaviors.
In this context, employing the EST offers insights into different contexts, including the
regular school day to experiences in different societal settings, extracurricular activities,
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and after-school programs. Nation et al. (2020) notes that many studies focusing on outof-school activities have employed systems theory to gain an understanding of how
different initiatives contribute to the healthy development of youth from diverse
backgrounds.
The application of EST in this research offers an opportunity to explore the varied
factors that influence the actions taken by school counselors to meet the students' needs
in the anti-bullying programs. The EST further highlights the complex factors that impact
the interactions between individuals and the environment. The theory also offers an
opportunity to consider factors in the education system and the workplace that affect how
different stakeholders are involved in the anti-bullying programs. The insights emerging
from the EST are instrumental in developing a comprehensive understanding of the
factors that lead to bullying and how the ecological factors can be modified to influence
the effective engagement of school counselors in the prevention and intervention
programs.
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Figure 2
Ecological Systems Theory (Bronfenbrenner, 1992)

Based on the EST, the insights developed in this research require exploring varied
factors that impact the achievements made by school counselors in the services they offer
to the students. In this light, the research required a qualitative approach that integrates
the primary and secondary data to develop a comprehensive account.
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Significance/Importance of Study
Although there has been an array of studies that address bullying issues in the
education system, there is a lack of substantial insights that focus on the factors that
influence the ability of school counselors to engage in their responsibilities. This research
is important to address the challenges faced by school counselors in the context of selfefficacy. Self-efficacy is an important aspect of how school counselors engage at the
workplace, and it determines their successful engagement in helping the needs of other
people. In this light, the research offers insights on how the school counseling profession
can be improved to address the challenges emerging in the diverse and highly populated
learning environment. The Federal government, state government, as well as local
government, have an objective to address the bullying challenges in the learning
environment. Furthermore, at the international level, UNESCO advocates for the
implementation of effective anti-bullying programs. For these objectives to be achieved,
school counselors must be engaged in the workplace. In this light, insights from this
research show how school counselors can overcome personal issues such as low selfefficacy to increase their productivity at work.
According to NCES (2019), there is a high prevalence of bullying in American
schools at a rate of 20.2%. This highlights the need to implement all strategies to address
bullying to protect individuals as well as promote educational outcomes. The need to
address the bullying challenge is highlighted by numerous studies that focus on student
achievements as well as the roles played by school counselors. Resultantly, bullying is an
underlying issue that affects the student and school performance as well as the
professional performance of school counselors. This research was therefore imperative in
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highlighting how addressing the challenges faced by school counselors by improving
their self-efficacy can result in increased performance for individuals, students, schools,
as well as the entire education system.
This research is premised on two theories, Albert Bandura Social Learning
Theory and Self efficacy and Urie Bronfenbrenner’s Ecological Systems Theory. Both
theories have been used extensively in other studies, which makes them appropriate for
this research. This study further contributes to the application of these theories in
understanding the learning environment and the behaviors and actions taken by
stakeholders in the sector. The research expounds on how the theories have been
employed to investigate the relationships that emerge between the school counselors,
students, and the learning environment. The research contributes to insights about the link
between SLT and self-efficacy based on the school counselor’s context. In the EST, the
research shows how the theory can be expanded to understand development in
professional roles, considering that it has been employed in explaining development
among children.
The lack of substantive reviews on evaluation of how anti-bullying programs have
been utilized in the education system. This implies that there is a lack of clear insights if
the roles played by school counselors as designers, implementers, and leaders in the
prevention and intervention initiatives. This research offers an opportunity to understand
how the evaluation of anti-bullying programs and the responsibilities of school
counselors can improve the efforts taken to address bullying in schools. Additionally, the
research contributes to the practices and methodologies that can be used to examine and
improve self-efficacy among school counselors.
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This research further contributes to the field of education and the school counseling
profession. The findings in this research show how educators engaged in anti-bullying
programs can foster collaborative and highly productive work ethics. The research offers
insights on how individuals can improve their approach to addressing bullying at a
personal and organizational level. Fundamentally, it highlights how school counselors
can contribute to transforming their behaviors and attitudes to align them with the
conditions of the environment in which they operate in addressing bullying.
The research also contributes to the Vincentian Mission in Education by offering
solutions to address bullying, which affects many disadvantaged and discriminated
people in society. By addressing the challenges faced by school counselors, the research
offers an opportunity to improve how anti-bullying programs are implemented to benefit
all learners in the education system, including victims, perpetrators, and those who
witness bullying. Furthermore, the research contributes to promoting the well-being of
school counselors, which is often overlooked when they are engaged in anti-bullying
programs. The research is also aligned to the international objectives that address
bullying, which contributes to the global connections in promoting inclusive and
equitable education for all people.
Research Questions
● Do school counselors believe that they have the necessary training, background,
and knowledge of best practices to effectively support victims and perpetrators of
bullying?
● How do school counselors perceive their role and responsibilities in the
intervention and prevention of bullying?
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● What is the school counselor's perception of their self-efficacy when providing
support to victims and perpetrators of bullying?
Definition of Terms
Bully prevention. Jain et al. (2018) state that bully prevention entails school
programs, policies, and regulations designed to identify, mitigate, and address potential
cases of bullying in and out of school.
Bullying. According to the CDC (2019), bullying is a process of aggressive
behavior that entails the intention to harm others through social exclusion, verbal insults,
emotional and physical harm.
Bully-Victims. Parikh‐Foxx et al. (2020) shared that bully victims refer to
students who feel the need to bully other students because they have been hurt or been
bullied in the past.
Counselor Self-efficacy. Larson (1992) defined counselor self-efficacy as
counselors’ beliefs or judgments about their capacities to effectively counsel a potential
client soon.
Cyberbullying. Cantone et al. (2015) suggest that cyberbullying is the use of
digital technologies such as social media, instant messaging, gaming platforms, and other
means of digital communication to harass others.
New York State Dignity Act (DASA). The New York State Education
Department (2021) states that “The Dignity Act (DASA) seeks to provide the State’s
public elementary and secondary school students with a safe and supportive environment
free from discrimination, intimidation, taunting, harassment, and bullying on school
property, a school bus and/or at a school function.”
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Perpetrators. According to Horton (2019), a perpetrator is a student who
habitually seeks to intimidate or harm other students whom they perceive as vulnerable.
School counselor. ASCA (2019) defines a school counselor as a “certified/
licensed educator with a minimum of a master’s degree in school counseling, making
them uniquely qualified to address all students’ academic, career, and social/emotional
development needs by designing, implementing, evaluating, and enhancing a
comprehensive school counseling program that promotes and enhances student success.”
Self-efficacy. Bandura (1986) defined self-efficacy as the degree to which an
individual feels confident in performing a particular task.
Victims. Parikh‐Foxx et al. (2020) indicated that victims refer to students who are
recipients of intentional aggression from perpetrators and might be exposed to sexual,
verbal, physical, or emotional harm.
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CHAPTER 2: REVIEW OF RELATED RESEARCH
Introduction
This chapter focuses on reviewing theories used in this research and various
sources that are related to the research objectives. The theoretical framework sections
offer a discussion of the SLT and self-efficacy theory and the EST theory as they relate to
school counselors' perception about self-efficacy in the prevention and intervention of
bullying. The review of related literature draws from an array of sources that show
previous studies and documents that have shaped the concept of self-efficacy and
bullying among school counselors. The chapter also offers a summary of key sources to
highlight their relevance and contribution to this research. A conclusion that offers a
recap of the literature review is offered at the end of the chapter.
Theoretical Framework
Social Learning Theory and Self-efficacy
Self-efficacy stems from the SLT, and it alludes to the beliefs or judgment about
the capability of an individual to engage at the workplace. The SLT framework alludes
that behavior is learned through observations and imitation of others (Bandura, 1969).
The social learning process premised on SLT is achieved by making observations, paying
attention, retention of the knowledge gained, reproduction, and motivation to engage at
the workplace. These aspects of SLT provide a link to self-efficacy in that developing the
appropriate skills and confidence to engage at the workplace requires one to learn and
develop the relevant skills and knowledge (Zimmerman, 2000). According to Can (2010),
school counselor self-efficacy can be defined as the belief that the individual can
effectively counsel clients soon. Developing such capabilities emerges from the
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experience gained at the workplace and the relationships that emerge between the
individual and other people at the workplace. Premised on the SLT, the role of school
counselors is influenced by not only their degree credentials, years of experience, skills,
and techniques but also their belief in themselves to engage in the counseling and related
activities. The SLT implies that the learning experience can emerge from individual
counseling processes, group counseling initiatives, and development programs. There are
various sources of self-efficacy in the learning process highlighted by SLT. This implies
that school counselors have opportunities to develop skills and knowledge based on how
they interact with clients and stakeholders. Capa‐Aydin et al. (2018) identify the sources
of self-efficacy to include proficiency experience, social persuasion, vicarious learning,
and physiological and anxiety state.
The achievements made by school counselors are subject to educational
achievements as well as experience gained at the workplace. Capa‐Aydin et al. (2018)
highlight this in the context of proficiency experience, which alludes to the
accomplishments made in how individuals act on what they believe and assess if their
self-motivation was adequate in the undertakings. Suggestively, school counselors need
efficacy appraisal to gain information about their previous counseling activities. The
information gained can be motivating to the individual as well as engaging in learning
that can enable them to change their approach or engage other stakeholders who can help.
While previous success in counseling elevates the efficacy appraisal of an individual,
repeated failures can be detrimental to self-efficacy. Social persuasion entails the use of
both verbal and non-verbal feedback and judgment that emerges from other people. The
information offered about an individual’s ability to engage at the workplace and the
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perceptions held by other people can have an impact on the confidence that an individual
has when engaging at the workplace (Sanders et al., 2017). Nevertheless, Ooi et al.
(2018) argue that social persuasion that is characterized by positive feedback is not
enough to guarantee self-efficacy. Vicarious experience is deemed to be the strongest
predictor of self-efficacy in the context of self-regulated learning, but it has the least
impact where there is proficiency experience (Capa‐Aydin et al., 2018; Ooi et al., 2018).
Ooi et al. (2018) add that vicarious experience is highly relied upon where there is limited
experience or knowledge about the tasks carried out by other people. Physiological and
anxiety states entail anxiety, stress, moods, and situations that offer information about
efficacy. In this context, individuals rely on their physiological state to establish a
judgment about their abilities and capabilities. Ooi et al. (2018) state that self-efficacy is
negatively affected by pain, stress, fatigue, tension, and windedness. From this
perspective, the interpretation of the internal state is influenced by experience in
undertaking similar tasks. While some people rely on the internal sensory aspects, others
are more reliant on the external factors that promote efficacy.
The SLT and self-efficacy approach is useful for this research in the construct of
school counselor self-efficacy. Employing this theoretical theory offers an opportunity to
view the role played by the school counselor beyond their academic achievements by
including varied factors that impact self-beliefs and confidence and the several factors
that have shaped their past experiences. Subsequently, the theory shapes the literature
review by fostering the inclusion of several factors that are integral in how school
counselors develop their capabilities and how they impact their self-efficacy in
addressing school bullying. Fundamentally, the theory allows the literature review to veer
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into the responsibilities of school counselors in the school that contribute to the
development of skills and knowledge that influence how they engage in bullying
prevention and intervention programs.
Ecological Systems Theory
This study also employed the EST, a theoretical framework developed by
Bronfenbrenner (1979) that offers a multilevel approach in understanding how
individuals develop. The EST has been employed in an array of studies focused on
investigating children's development and bullying behavior in school. Based on this
premise, the theory was appropriate to develop comprehensive insights in this research.
EST assumes the learning environment as nested structures (Bronfenbrenner, 1979).
From this context, the theoretical framework offers an opportunity to simultaneously
investigate the impact individual traits, interpersonal and contextual factors have on
bullying behaviors. According to Nation et al. (2020), human development is an outcome
of their environmental context. In this light, the EST theory alludes that there are
reciprocal relationships that emerge among people and the environment that shape their
behaviors. The theory offers an opportunity to see these human interactions in the
systems and subsystems, which highlights the change experienced in development based
on the influence caused by the changing environmental properties. According to Nation
et al. (2020), the EST shows the development of any individual can be supported or
weakened by an ecological system. Subsequently, understanding environmental ecology
offers an opportunity to understand human development. The five components of the
EST presented by Bronfenbrenner (1979) are the microsystem, mesosystem, ecosystem,
macrosystems, and chronosystem.
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The microsystem alludes to a setting where individuals spend most of their time.
Examples of microsystems include the family, school, neighbors, and peer groups. In
these settings, individuals engage directly with people who can have a direct impact on
behaviors, such as peers, parents, siblings, and teachers, among others. Insights from
Bronfenbrenner (1979) suggest that in the microsystem, students are not passive
recipients of the experiences that emerge. Rather, they reciprocate and contribute to the
construction of the microsystem.
The mesosystem alludes to the relationships and processes that emerge between
two or more settings. An example of the mesosystem is the link between the home and
school environments. This implies that the mesosystem is made up of microsystems. The
relationship between microsystems is exemplified by sentiments expressed by Lee
(2011), who states that the experience a student has at home or in their community can
impact their academic achievements at school. The ecosystem alludes to the larger social
system where individuals have direct interactions that impact the development of their
character. The ecosystem is made up of sub-systems that include the environment where
parents work, acquaintances in the community, siblings, and other relatives, as well as
regulations that are embraced in the community. For instance, Holt et al. (2008) argue
that a parent’s experience at the workplace can impact the relationship they establish with
their children or spouses. Policies in the community that are different from those
followed in the school setting can have positive or negative influences on students. The
macrosystem alludes to a broader culture that includes aspects of ethnicity and socioeconomic factors. According to Patton et al. (2013), it is in the macrosystem where
students and educators live. It influences the values and customs that shape a particular
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community. The macrosystem highlights the differences and links that emerge among
people due to factors such as the state, government, religion, law, and race, among others.
The chronosystem entails the sociohistorical aspects of an individual. According to Lee
(2011), the chronosystem highlights the changes or consistency an individual experiences
over time in the environment they exist in.
The application of EST in this research is to offer an in-depth focus on bullying as
aggressive behavior that emerges among students based on several factors that emerge in
different ecological settings. The insights gained in this context offer an opportunity to
understand the factors that impact how school counselors engage with students and
programs designed to address bullying. The theory offers an opportunity to understand
the professional development of school counselors in the environments they operate.
From this perspective, the EST guides the literature review in understanding the varied
factors and stakeholders that have direct and indirect impacts on the role played by school
counselors in the prevention and intervention programs. This includes the challenges
posed by the engagement of other stakeholders such as supervisors and administrators
and the impact school, local, state, and federal policies have on bullying and the school
counselor’s self-efficacy.
Review of Related Literature
Introduction
The review of related literature focuses on studies and other legitimate and
academic sources that are linked to the roles of school counselors, bullying prevention
and intervention, and school counselor self-efficacy. The section includes bullying and
intervention that shows the relevance of school counselors. Next is the school counselor
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self-efficacy that focuses on the concept of self-efficacy and how it relates to the theories
used in the research. This is followed by the ASCA and DASA sections that show the
impact policies and external expectations have on the roles played by school counselors.
This is followed by how school counselors employ conflict resolution and
harassment/bullying prevention to create safe and supportive school environments.
Finally, a summary of the key insights is offered to recap the key insights gained.
Bullying Prevention and Intervention
There is a high prevalence of bullying in American schools that requires effective
and sustainable strategies to prevent and intervene. According to Hall (2017), there exist
various strategies that have been embraced across all levels of government and in the
school setting to address bullying. The anti-bullying programs are most effective when
bullying is addressed through integrated systems that focus on prevention and
intervention. Patton et al. (2013) propose addressing bullying in American schools
through systematic and intensive interventions. In tier one, the focus is preventing the
likelihood that bullying could occur in the school. The primary initiatives include
offering effective strategies to report bullying, increasing, and facilitating
communication, and developing positive values that are embedded in the school culture.
These efforts are supported by ensuring some policies and educators can respond to
issues related to bullying, such as the engagement of school counselors (Hall, 2017).
Reviews by Lee (2011) suggest that schools that have low bullying levels are
characterized by the emergence of a positive environment where all students are engaged
and where the adults can effectively respond to bullying issues. Insights from Holt et al.
(2008) show that effective anti-bullying programs include parent engagement and
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training, increased supervision by adults at playgrounds, the implementation of nonpunitive disciplinary strategies, effective communication between the school and home,
implementation of appropriate school policies and classroom rules; effective classroom
management, engagement of professionals, and intensive training for all stakeholders
involved in anti-bullying programs. Holt et al. (2008) established that training should not
be limited to educators and parents but also include the non-teaching staff and students.
The engagement of students is also highlighted by Sherer and Nickerson (2010), who
show that their inclusion in anti-bullying programs offers an opportunity to improve the
reporting of victimization and potential bullying incidents. Engaging students also helps
to address challenges that might be faced by bystanders. Suggestively, anti-bullying
programs are dynamic and engage an array of stakeholders who have varying but
important roles in the learning environment.
Reports and studies addressing the prevalence of bullying in schools use different
methodologies and varying definitions of what bullying is. Although the data offered by
bodies such as the NCES are instrumental for research, the anti-bullying programs in
schools should rely on intensive surveys of bullying prevalence and other related issues
in the school setting. This is important for the effectiveness and implementation of
strategies that are designed to address the specific challenges in the organizational
setting. Hall (2017) suggests that developing in-house data and policies about bullying
helps to note the degree to which the school can directly engage in addressing the
problem and the role that should be played by other stakeholders such as the community,
parents, or the government.
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The prevention strategies should be coupled with intervention and support
measures. According to Sherer and Nickerson (2010), prevention measures are enhanced
by actions taken to address bullying issues when they are identified or appear. Sherer and
Nickerson (2010) add that secondary prevention measures, which are the efforts to make
early interventions when bullying is experienced in schools, should be part of the
strategic response to bullying. For instance, appropriate actions should be taken
immediately after an incident is reported, and follow-ups should be maintained until the
challenge is addressed. This requires clear and effective ways of reporting and the
engagement of observers. Aluedse (2006) states that trained individuals such as school
counselors have an imperative role in this context in identifying behaviors and situations
that can lead to bullying. The role of school counselors is supported by the engagement of
other school personnel and staff that have training or potential to identify potential
victims or perpetrators. The collaboration between home and school through effective
communication is also important in identifying risky behaviors among the students.
Subsequently, once bullying is reported, it is the responsibility of the trained personnel to
respond appropriately, including offering the necessary counseling to the parties
involved.
Various anti-bullying programs have been developed and marketed to address the
distinct types of bullying experienced in schools. Ansary et al. (2015) note that there is
substantial advocacy for the implementation of evidence-based strategies despite the lack
of appropriate data in most school settings. The bullying programs are designed
differently. Some seek to address the challenges faced by victims, others by the
perpetrators. Nevertheless, there is a lack of substantial evidence that the programs also
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take to account the challenges faced by the stakeholders involved. This is highlighted by
Patton et al. (2013), who established that the engagement of school counselors in antibullying programs had an impact on their psychological well-being. The psychological
issues identified included occupational burnout, stress, anxiety, depression, and PTSD,
among others. Additionally, the school counselors are at risk of physical harm, especially
when dealing with violent students and those that were engaged in criminal activities
such as being a gang member (Bernes & Bardick, 2007). Subsequently, there are various
challenges experienced by school counselors in their roles in bullying prevention and
intervention that are due to personal factors or an outcome of the environment in which
they operate.
School Counselor Self-Efficacy
There is no doubt that the role of the school counselor has been consistently
evolving with the changes being experienced in the education system. These changes
range from an increased population of learners, increased engagement of different
stakeholders in addressing the learners' needs to the high diversity experienced among
learners. These factors have made it imperative for school counselors to develop skills,
knowledge, and strategies that are effective to enable them to deliver in the clinical and
administrative responsibilities. According to Aluedse (2006) and Geesa et al. (2019), the
role of school counselors has become more ambiguous or unclear due to the changes in
the work environment and the demands placed among different stakeholders.
Nevertheless, organizations such as the ASCA and an array of studies highlighted that
school counselors have the responsibility of ensuring the implementation of
developmental and comprehensive school counseling programs. The services offered by
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the school counselors are accomplished through counseling, consultation, curriculum, and
collaboration. From this perspective, the school counselors provide a service that is built
on training and experience. The school counselors are often engaged in a comprehensive
school counseling program that includes various treatment modalities such as individuals,
groups, family counseling, and classroom guidance. These strategies include important
stakeholders who contribute to the growth and development of students in the learning
environment (Lee, 2011). Sanders et al. (2017) note the training and graduate coursework
of school counselors have been adjusted appropriately over the years to enable them to
engage effectively in the 21st-century learning environment. Nevertheless, the specific
student demographics and needs in each school environment are not fully realized or
understood by the school counselors until they engage in the workplace. The experience
gained in practice and internships has a significant impact on growth and confidence in
engaging in pre-service and during the transition to practicing school counselors.
Furthermore, Sanders et al. (2017) and Ooi et al. (2018) show that experience is an
important predictor of an individual’s belief in their capabilities, which highlights the
importance of self-efficacy throughout their careers. Despite this, new experiences when
transiting to the workplace or due to changes in the environment might impact the beliefs
that individuals have about their capabilities and limit their capacity to be successful.
This is coupled with the kind of feedback individuals receive from supervisors and other
stakeholders they work with. The impacts on professional growth can promote or be
detrimental to self-efficacy. In this light, Can (2010) suggests that understanding the
experience and supervision needs of the school counselors is important to boost their selfefficacy, motivation, and performance outcomes.
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American School Counselor Association
There are various supporters of the role carried out by school counselors in the
education system. Some of the organizations that have been instrumental in advancing
the school counselor profession include the Education Trust and ASCA. Hatch and ChenHayes (2008) and Geesa et al. (2019) highlight that the ASCA has been the key
contributor to being a professional organization of school counselors. The ASCA offers
information that highlights the expectations and accountability needs for individuals
engaged in the profession. Geesa et al. (2019) note that ASCA pays significant attention
to the self-efficacy aspects of professional school counselors. This is highlighted by how
the organization focuses on setting the expectations of professionals. In this context, the
ASCA outlines the specific expectations that should be met in the school counseling
program. Despite this, the organization does not dictate how the school counselors should
engage in meeting these goals. With the set expectations, individuals can build
confidence that can enable them to improve the students’ academic and personal
outcomes.
As a professional organization, ASCA offers supportive leadership and facilitates
the development of healthy relationships among the school counselors, which contributes
to their emotional well-being and increased potential for improved work performance.
Hatch et al. (2008) reviewed the role of the ASCA has been instrumental in influencing
how other organizations such as schools foster the development of a conducive
environment for the roles played by student counselors. Geesa et al. (2019) add that the
ASCA has helped to shape the school counselor profession by encouraging the
development of social relationships at the professional and organizational levels. It has
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also contributed to how school counselors are engaged as educators in the education
setting, including their engagement in the decision-making, the approaches used in
supervision, and their participation in non-counseling responsibilities in schools. While
the ASCA has been instrumental in ensuring school counselors remain engaged in their
specific roles at the workplace, Geesa et al. (2019) notes that most of the roles they
uphold are determined by the school principals or administrators. Hatch and Chen-Hayes
(2008) argue that the perceptions held by people in society, administrators, and teachers
about the roles of the school counselor tend to be different compared to what the
counselors consider to be their responsibilities. The societal expectations that are diverse
can lead school counselors to question their role and identity, which can compromise
their beliefs and confidence in the services they offer. Self-efficacy is an important aspect
of the effectiveness and performance outcomes among school counselors.
The ASCA has played a vital role in trying to address the challenges faced by
school counselors. This is highlighted by the provisions of the ASCA National Model,
which is a framework premised on theoretical concepts and research that highlights the
roles and tasks that should be undertaken by professional counselors in school settings.
The ASCA National Model was first developed in 2003 with the intent of organizing and
clarifying the roles played by school counselors. These provisions have been updated
over time to include the different and growing roles of school counselors (Geesa et al.,
2019). The recent ASCA National Model released in 2021 offers a refined framework
that highlights the goals, objectives, and functions of the profession. The issues addressed
by the model include the students’ needs from the school counselors, the qualifications
that should be met by school counselors, the benefits gained from engaging in certain
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programs, the relationship between guidance and counseling and the education programs,
the most effective strategies to offer effective and efficient guidance and counseling, the
requirements of developing an effective school counseling programs by the organization,
and the evaluation of school counselor contributions to the school (Randick et al. 2012).
The ASCA (2012) National model highlights key factors concerning the roles and tasks
of school counselors as presented below:
Leadership. The ASCA (2012) model alludes that leadership entails school
counselors taking the lead in developing programs and strategies that support the
counseling programs. Leadership also entails engaging in problem-solving to address the
challenges faced in the community. Furthermore, the school counselors have the training
and knowledge that can help other stakeholders and schools to implement appropriate
guidance and counseling programs.
Advocacy. School counselors have the mandate to represent the students, their
families, teachers, and other stakeholders in efforts that can meet their needs based on
challenges faced in the learning environment. In this light, the role played by the school
counselors offers an opportunity to improve on achievements made in the organizational
setting. This includes advocating for the allocation of necessary resources to meet the
needs and requirements of addressing challenges faced in the schooling environment.
Collaboration. The ASCA fosters collaboration among professional school
counselors. Collaboration is also important in how school counselors engage with
different stakeholders such as administrators, students, families, teachers, among others,
to achieve the objectives of the counseling program. Sanders et al. (2017) note that
collaboration is imperative in supporting student development through guidance and
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counseling initiatives. While school counselors offer professional leadership, other
stakeholders have instrumental roles that should be aligned to the ultimate objectives.
Systematic change. According to the ASCA (2012), it is important for school
counselors to be agile and have high efficiency in dealing with the dynamic school
environment. With effective systemic changes to the counseling programs, there is an
opportunity for the school counselors to implement diverse and appropriate ways of
meeting the objectives of school counseling programs.
The school counselors’ roles are accomplished through the development of
comprehensive school counseling programs. Such strategies are not only reliant on
training and academic achievements but also on their experience and conditions that
emerge in the community. According to Lee (2011), developing bullying prevention and
intervention programs in the US is an activity that requires the commitment of resources,
engagement of different stakeholders, and the use of evidence-based strategies. In this
context, ASCA (2012) highlights the crucial factors that should be considered in the
development of comprehensive school counseling programs. These include:
Foundation. According to the ASCA (2012), the foundation alludes to the focus
of the program, the student competencies, and the professional competencies. These
aspects are imperative in establishing the needs and requirements of the initiatives.
Additionally, it highlights the professional needs of the school counselor when engaging
in a particular program.
Management. The management component of the programs entails a sustained
organizational assessment of the initiatives to ensure that the specific objectives are met.
The management component also assesses the resources required and how they are
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committed to meeting the set objectives (ASCA, 2012). It also entails assessing the
annual accomplishments and the engagement of other stakeholders.
Accountability. The programs should be regularly evaluated to establish their
contribution to the school environment. This offers an opportunity to determine the
accountability of the school counselors and evaluate the effectiveness of the services in
meeting objectives (ASCA, 2012). The insights about accountability offer an opportunity
to identify the strengths and weaknesses that individuals can address, including their selfefficacy.
Delivery. According to the ASCA (2012), delivery alludes to the direct services
that the school counselor should offer to the students and other stakeholders. Selfefficacy is important in delivery because it determines the commitment and capability of
an individual to engage in the workplace.
The New York State Dignity Act (DASA)
The Dignity for All Students Act (DASA) was released by the NY State
Education Department on July 1, 2012. The primary objectives of DASA are to offer
guidance and training materials for the school districts on issues related to harassment,
bullying, discrimination, and cyberbullying. DASA, coupled with other district Codes of
Conduct, is designed to offer legal guidance for schools in developing a safe and
supportive learning environment that includes the school properties, buses, and school
functions (New York State Education Department, 2021). The provisions of DASA are
also designed to foster civility within public schools. This has made DASA an important
policy framework that supports the roles played by school counselors and other
stakeholders in the state in addressing bullying within schools. The implementation of
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DASA in New York is aligned with efforts in other states and the District of Columbia in
addressing policies that facilitate prevention and interventions for harassment and
bullying in schools, including addressing challenges related to gender and sexual
orientation. Other states that have similar provisions include Washington, Oregon,
California, Colorado, Minnesota, Illinois, Iowa, North Carolina, New Jersey, Maine,
Maryland, and Vermont (QuERI, 2021). DASA facilitates the development of safe and
civil learning environments through the following considerations (QuERI, 2021):
● Schools are required to regularly revise the codes of conduct and implement
policies that are designed to promote a learning environment that is free from
harassment and discrimination.
● The schools are required to implement guidelines that foster school-based training
programs that can create awareness and sensitivity among educators and other
adults about harassment, discrimination, bullying, and other related issues and
offer the skills and knowledge to respond appropriately.
● The schools are required to have a designated staff member that is trained in nondiscriminatory instructional and counseling strategies and approaches that are
appropriate in handling human relations in the learning environment.
The requirements highlighted by DASA create opportunities and encourage the
engagement of school counselors. Premised on the provisions of the Act, bullying is
integrated into the context of harassment. According to Russell et al. (2021), DASA
perceives harassment as the creation of a hostile environment that substantially and
unreasonably has a detrimental impact on the student’s educational performance,
benefits, and opportunities emerging from the school setting, affect the mental,
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emotional, or physical health, lead to the emergence of undesirable behaviors, verbal
threats and abuse, and intimidation that leads students to have a fear of their safety.
DASA prohibits harassment and discrimination due to race, ethnicity, gender, color,
weight, religion and religious practices, sexual orientation, and disability (Barth, 2012).
Suggestively, there is an attempt of the law to address most factors that predispose
individuals to develop bullying behaviors or being bullied. The most relevant provisions
by DASA in the context of this research include (QuERI, 2021):
Legislative intent. DASA recognizes that discrimination and harassment such as
bullying, taunting, and intimidation are detrimental to the ability of the students to learn
and achieve high academic standards. Subsequently, the Act prohibits all forms of
discrimination and harassment to prevent conduct that is inconsistent with the educational
objectives of the schools.
Prohibiting discrimination and harassment. DASA requires that an ageappropriate outline of its provisions on discrimination and harassment are included in the
codes of conduct that are adopted by education boards and trustees.
The course of instruction. The Act dictates that instructions in civility, citizenship,
and character education are included during instruction from kindergarten through to
grade twelve. The inclusion of such instructional material is to instill the principles of
honesty, personal responsibility, tolerance, respect for others, observance of the law and
rules, dignity, courtesy, and other desirable traits that are embraced by the community.
Professional development. DASA advocates for the creation of training programs
that can enhance how employees contribute to the establishment of positive school
environments through prevention and intervention in issues of discrimination and
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harassment. The school board of education and board of trustees are required to approve
the employee training guidelines to ensure that they are consistent with the law and the
educational objectives.
DASA Coordinator. The board of education, the board of trustees, or principals, are
required to offer the names and contact information of the individual employed as the
Dignity Act coordinator, with the students, parents and guardians, and other school
personnel.
DASA highlights that prevention is the most important aspect of addressing the
challenges of bullying and harassment in schools. The Act also highlights the importance
of having anti-bullying programs and engaging provisions in the context of DASA
Coordinators; a role played by school counselors. The Act also shows that creating safe
and supportive learning environments requires the school Board to be committed and take
time in the annual organizational meetings to review the implementation of the Act and
the achievements made by the Dignity Act Coordinators. This offers an opportunity for
progressive improvements by identifying the challenges and making the appropriate
change. Additionally, the Act ensures that professional counselors are engaged and
supported in their roles by various stakeholders in the school ecosystem as well as
families and the community. From this perspective, the feedback and supervision
mandated by the DASA to the school administrators can have an impact on self-efficacy.
The Role of School Counselors in Developing Safe Schools
School counselors have an array of skills and knowledge that makes them the
most effective leaders in the development of safe schools. Self-efficacy determines the
strategies used in a particular environment. Self-efficacy also determines how individuals
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gain the necessary experience to take some actions that are effective in the setting, as well
as how they engage other stakeholders (Cinotti & Springer, 2016). According to Davis
and McCoy (2016), school counselors contribute to preventing violent incidents and
intervening where there is potential for violence. Additionally, school counselors
facilitate reporting of violence, harassment, and discrimination. This is achieved through
school counseling programs that help address risky behaviors and offer mental health
services and referrals when needed. Van Velsor (2009) established that school counselors
are people familiar with the school community and are knowledgeable about the
challenges that exist in the community that can impact student performance. Resultantly,
meeting their responsibilities includes exceeding their mandate in the school setting to
engage the community and other players such as law enforcement and medical experts.
Reviews by Davis and McCoy (2016), highlight the roles of school counselors in the
context of conflict resolution, while Swank et al. (2019) present an argument in the
context of harassment and bullying prevention.
Bullying is perceived to be a form of interpersonal conflict. According to Davis
and McCoy (2016), conflicts are inevitable aspects of interpersonal relationships.
Resultantly, schools must have appropriate conflict resolution strategies to prevent and
intervene among students as well as in the different interpersonal relationships that
emerge in the school setting. Sanders et al. (2017) suggest that conflict resolution
strategies are important, especially in middle school settings where learners are at the
adolescent development stage, which is characterized by changes that impact their
behaviors and relationship with others. Conflict resolution by professional school
counselors requires a strategic approach that facilitates focus on minimizing conflict
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while at the same time not compromising the growth and development among students
(Swank et al., 2019). Further insights from Van Velsor (2009) show that increased focus
on social development among learners can compromise the objective of conflict
resolution. Resultantly, school counselors are required to be proactive in monitoring,
modeling, and indirect intervention in the social relationships that emerge among
students. From this perspective, the conflict resolution skills the school counselors
develop contribute to their capacity to offer developmental guidance and reinforce the
inherent human values in schools.
Developing safe and supportive learning environments requires the professional
input of school counselors. Lee (2011) and Swank et al. (2019) show that school
counselors understand the importance of developing a safe, orderly, and supportive
learning environment. The creation and engagement of school counselors in prevention
and intervention programs require them to have an array of skills in communication,
conflict resolution, decision making, cultural competence, recognition of early warning
signs of violence, prevention, and intervention services, effective application of
technology, and social media, community involvement, evacuation of program
effectiveness, developing positive and healthy relationships with different stakeholders,
and mental health awareness (Swank et al., 2019; Van Velsor, 2009; Davis & McCoy,
2016 ). School counselors who have such skills are in a better position to prevent
harassment and bullying in schools. Additionally, the skills contribute to believing in
their abilities and confidence in offering the relevant services. Resultantly, the ability to
address harassment and bullying in schools is linked to self-efficacy and the outcome of
the school counselor's performance.
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Conclusion
This section offers a review of the theoretical frameworks embraced in this
research, previous studies, and relevant sources that are aligned to the research
objectives. The SLT and self-efficacy offer insights into how school counselors build
their experience and knowledge and how it affects their beliefs and confidence in offering
guidance and counseling services. The EST shows how bullying is related to several
factors emerging from different settings and how these aspects impact the ability of
school counselors to engage in addressing the challenges related to bullying in the school
system. The literature review focuses on bullying prevention and intervention to highlight
how school counselors are engaged in such initiatives. The school counselor self-efficacy
section relates the roles played by the school counselors and the theoretical concepts
focusing on how their skills and knowledge impact the outcome of anti-bullying
initiatives. The ASCA sections entail focusing on the professional aspects as described by
the organization to develop an in-depth understanding of the roles played by school
counselors. This is followed by a discussion of DASA to show how policies have
influenced and contributed to the roles played by the school counselors. Finally, the
review focuses on how school counselors develop safe and supportive school
environments through conflict resolution and harassment/bullying prevention. The
literature review shows that academic achievements and experience are important for the
roles played by school counselors. Nevertheless, their roles are also influenced by
numerous factors that emerge in the environment in which they work. This research
contributes to the literature on school leader’s self-efficacy by narrowing down the varied
factors that emerge from the integration of personal and environmental issues in engaging
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with the students as well as other stakeholders involved in the bullying prevention and
intervention programs such as parents and the community.
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CHAPTER 3: METHOD
Introduction
This chapter presents the methods and procedures employed in addressing the
research objectives and research questions through primary research. A discussion and
justification of the research setting, and research participants are offered. This is followed
by the data collection procedures, the trustworthiness of the qualitative case study design,
and research ethics. The chapter also includes a description of the data analysis strategy
and the role of the researcher. A recap of the section is offered in the conclusion.
Methods and Procedures
Research Questions
The research methods and procedures adopted in this research were used to address the
following research questions:
● Do school counselors believe that they have the necessary training, background,
and knowledge of best practices to effectively support victims and perpetrators of
bullying?
● How do school counselors perceive their role and responsibilities in the
intervention and prevention of bullying?
● What is the school counselor's perception of their self-efficacy when providing
support to victims and perpetrators of bullying?
Setting
There is a high prevalence of bullying across American schools. There are a range
of factors attributed to the high prevalence of bullying, including the locations of the
learning environments. The research site addressed in this research is the New York
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middle schools. The research site was selected premised on a recent audit by the Office of
State Comptroller (2019), which indicated that there was a lack of comprehensive
information in the reporting of bullying, harassment, and discrimination as provided by
DASA. The under-reporting and late reporting of bullying incidents in schools increases
the challenges that might be experienced and limit the solutions that can be adapted to
create a safe and supportive learning environment. Among the recommendations made by
the Office of State Comptroller (2019) was to ensure frequent training of educators in
recognizing and understanding bullying, harassment, and discrimination incidents. In the
same context, the Office of State Comptroller (2019) highlighted the need for prompt
reporting of such incidents. According to Hinterland et al. (2013), some schools were to
implement the Dignity for All Students Act through school programs designed to combat
bullying. Additionally, Hinterland et al. (2013) noted that the NYC Department of Mental
Health and Hygiene reported that in 2011 before the implementation of DASA, 18% of
the youth in the state experienced bullying either physically or online. This number of
students experiencing bullying in New York is deemed to have increased with the growth
of social media platforms, increased student populations, and increased diversity among
students. Focus on New York middle schools is premised on the notion that bullying
peaks at middle school where learners experience a transition from childhood to young
adults. Drawing from these insights, the New York state middle schools offer an
appropriate research site due to the persisting challenges and the need to address them
through the roles played by school counselors. From this perspective, addressing issues of
school counselor self-efficacy in the New York state middle schools can improve the
outcome of bullying prevention and intervention programs.
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The Report of Guidance Counselors by the New York City Department of
Education in 2018 stated that there were 2881 school counselors. Seventy-seven of the
counselors offered their service part-time. Guidance and counseling services were also
offered by 1,335 social workers. These individuals offered services to about 1.1 million
students within the city public schools. From this perspective, the guidance and
counseling services were constrained, with each professional being engaged with about
381 students (Ventura, 2020). This implies that students lack sufficient services in the
state during their years of prime development. This makes the efficiency of the available
professional school counselors imperative in meeting educational objectives and ensuring
the success in academic growth and development of the students in the state. In this
context, gathering data from school counselors in middle school offered an opportunity to
foster improvements and sustain constructive recommendations that are data-driven,
evidence-based, and aligned with policies that have been adopted in schools across the
state.
There were no challenges in accessing the research site, considering that the
research focused on the firsthand experiences of school counselors who could be
contacted via call or through online platforms. There are significant differences that
emerge among middle schools in New York due to the diverse population and locations
where the institutions are situated. To address the biases that might emerge due to
location, race, ethnicity, and social-economic aspects, among other factors, the research
sought to gather data from various locations that are representative of the New York
population and the diverse characteristics it presents.
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Participants
Sampling and Recruiting Process
Premised on the research objectives and the theoretical frameworks, this research
implemented a qualitative research approach. According to Creswell and Poth (2016),
qualitative research alludes to the process of gathering, analyzing, and interpreting nonnumerical data. Alternative approaches that could have been used in this research are the
quantitative and mixed-method research methods. While these alternative methods are
scientific and present various advantages over the qualitative research method, they were
not desirable based on the scope and nature of this research. The qualitative research
method was more desirable because it facilitates conducting a study that highlights how
an individual subjectively perceives and develops the meaning of social reality
(Alasuutari, 2010). This aspect of qualitative research is aligned to the objective of the
research in understanding self-efficacy based on actions taken in the social settings
through anti-bullying programs. Aspers and Corte (2019) state that qualitative research is
a multimethod approach that entails engaging in an interpretive and naturalistic approach
to the issues under investigation. Subsequently, the research can be carried out in natural
settings and take to account the impact that the environment has on respondents and the
issues under investigation. According to Creswell and Poth (2016), qualitative research is
instrumental in understanding the meaning people create concerning a particular
phenomenon. This makes qualitative research effective in generating insights that can
lead to recommendations of constructive change that impacts the respondents or
organizations involved. Aspers and Corte (2019) suggest qualitative research has been

46

employed successfully in many psychological, health, and education studies, and it has
contributed to the advancement of knowledge in both theory and practice.
In understanding social realities based on the experiences of school counselors,
there was a need to gather data from respondents in the research site. It was not practical
to engage all school counselors in New York Middle schools in this research. Mweshi
and Sakyi (2020) state that researchers need sampling to engage the relevant respondents
and have a manageable population. Two sampling techniques were utilized in the
research. The probability sampling technique where the sample is representative of the
research population and non-probability sampling where the chances of an individual or
subject being selected to engage in the research are unknown. Probability sampling is
often utilized in quantitative studies and non-probability in qualitative research (Etikan et
al., 2016). Various strategies can be employed in non-probability sampling. For this
research, purposeful and convenience sampling strategies were employed.
Purposeful sampling is a qualitative non-probability approach that entails the
researchers seeking respondents that meet a specific criterion. According to Etikan et al.
(2016), purposive sampling entails researchers using their judgment to select subjects or
cases that are most appropriate to respond to the research questions and meet the research
objectives. Purposeful sampling is desirable when dealing with small samples in case
studies and when seeking data that is informative. Purposeful sampling begins with
developing a specific perspective of the data that was desirable for the research. In this
context, the necessary data was related to school counselor self-efficacy and their role in
bullying prevention and intervention. The research also needs to gather data that
represent different perspectives but are specific to the research questions and objectives.
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Subsequently, the researcher purposefully focused on school counselors as the
respondents in this research.
The research also employed a convenience sampling approach. Etikan et al.
(2016) define convenience sampling as a non-probability sampling strategy that involves
engaging respondents with the most convenient access. The convenience sampling
approach allows the researchers to take advantage of people known to them to gather the
relevant data. This allowed the inclusion of respondents that were easily accessible,
considering the limitations posed by the COVID-19 pandemic that has limited social and
physical interactions. Resultantly, integrating the purposeful and convenience sampling
approach made it easy to identify and engage respondents that met the inclusion criteria.
It also reduced the time and costs incurred in data collection.
The research was designed as a case study of New York middle schools. It would
have been difficult to engage school counselors across the country or engage school
counselors engaged in all levels of education. Considering that bullying is a major
challenge in New York middle schools, they were the most desirable levels of education
to conduct the investigation. According to Stake (1995), case studies offer a research
opportunity to gather in-depth and rich accounts about the issues under investigation. The
use of a case study strategy was also effective in determining the success or failure of
school counselors in their roles. This was an important aspect of understanding selfefficacy when they engaged in bullying prevention and intervention programs in the
schooling environment. Premised on these factors, the recruitment process focused on
professional school counselors currently working in New York middle schools. The
researcher chose several schools in various locations across the state and contacted the
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administrators to request the participation of the school counselors in this research.
Through convenience sampling, the researcher accessed relevant respondents with ease.
The respondents were contacted and informed about the research. Upon agreeing to
engage in the research and meeting the inclusion criteria highlighted in the sampling
process, the respondents were requested to sign consent forms, and an appropriate time
for data collection was set.
Research Population and Sample Size
The research population was school counselors who were currently working in New
York Middle schools. The respondents were also required to have had at least two years
of experience working in the middle school setting. The research engaged 15 respondents
who were considered appropriate to offer manageable data with data saturation. There
were both male and female respondents with different years of experience and from
different ethnicities. A summary of the demographic characteristics is presented in table
1.
Biases and Limitations Related to the Representatives
The purposeful and convenience sampling techniques increase the chances of
researchers gathering biased data. This can be detrimental in developing credible and
reliable insights. To address the biases that might have emerged in the sampling process,
the researcher ensured that the respondents were from various locations. This resulted in
the development of a representative sample in terms of gender, years of experience,
social-economic aspects, the prevalence of bullying, and diversity in ethnicity. The
limitation associated with the respondent is that they might have offered false information
to suit their interests rather than highlight their experiences on the issues under
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investigation. This was addressed by building rapport and taking ethical considerations
that would motivate the respondents to be truthful.
Demographic Characteristics
Table 1
Demographic Information on Participants
Identifier

Years of

Work Setting

Gender

Ethnicity

experience
P1

4

Middle School

M

White

P2

3

Middle School

F

White

P3

6

Middle School

F

Hispanic

P4

6

Middle School

F

White

P5

8

Middle school

M

African
American

P6

8

Middle School

F

White

P7

4

Middle School

M

Hispanic

P8

12

Middle School

F

White

P9

13

Middle School

F

African
American

P10

15

Middle School

F

White

P11

17

Middle School

F

White

P12

18

Middle School

F

White

P13

20

Middle School

M

Asian
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P14

22

Middle School

F

African
American

P15

24

Middle School

F

African
American

Data Collection Procedures
Qualitative research offers different strategies that can be used in data collection.
Premised on the nature and scope of this research, a semi-structured interview approach
was used in data collection. According to Kallio et al. (2016), interviews allude to
purposeful discussions between the researcher and the respondent. Interviews are
designed to facilitate data collection on a specific topic. For this research, the interviews
were used as the primary method of collecting data that included demographic
information, experience in practice, beliefs, and opinions. In this light, the interviews
were appropriate for gathering data that included the background of the participant, their
knowledge and skills, and their feelings and sentiments about the questions under
investigation. Gathering this vast amount of data was accomplished through a semistructured interview.
Semi-structured interviews entail presenting the respondents with predetermined
questions or themes for discussion that might vary from one interview to another.
Suggestively, some questions in the interview guide might be omitted, or others might be
added depending on the flow of information (Kallio et al., 2016). This offers the
researcher an opportunity to gather similar information from all respondents as well as
probe for more information where necessary. This was important in this research in
engaging different respondents based on their skills and knowledge. The semi-structured
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interviews were beneficial in seeking clarification and engaging the respondents on issues
or topics that emerged during the interview.
The ongoing COVID-19 pandemic made it necessary to limit physical interactions
between the parties engaged in the research. The interviews were carried out via
telephone and zoom, an internet platform that facilitates video conferencing. This
approach ensured that the research process was aligned with the health guidelines in the
management of COVID-19. It increased efficiency in engaging the respondents at their
convenience. Communication was maintained throughout the research. The interviews
lasted between 30-40 minutes. All respondents were comfortable with the time and
questions administered. Data collection was accomplished through audio recording and
shorthand notes that guided the researcher in the transcription process.
Table 2
Timeline
Activity

Time

Developing interviews

2 weeks

Gaining access to the site

1 week

Submitting the IRB application

2 weeks

Contacting respondents

2 weeks

Administering interviews

4 weeks

Follow-up questions

1 week

Analyzing data

1 week

Developing draft

4 weeks

Trustworthiness of the Design
Trustworthiness is an important aspect of qualitative research because it
highlights the quality of the investigation. Trustworthiness allows the researchers to
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highlight the virtues that are upheld in carrying out qualitative research, which is
employed in ensuring the credibility and validity of quantitative research. The following
considerations were made in establishing trustworthiness in this research:
Credibility
Credibility alludes to the confidence that can be placed concerning the truth of
research findings. Williams and Morrow (2009) state that credibility focuses on
establishing if the information in the research is premised on the original data offered by
the respondents. Presenting the original views expressed by the participants ensures that
the research expresses the actual experiences of people in a particular environment. To
ensure that this research was the actual representation of the interpretations made by the
research respondents, the following strategies of ensuring credibility were considered:
Prolonged engagement. This was an approach used during data collection that
entailed making long-lasting engagement with the respondents. The engagements lasted
over the entire research period. The prolonged engagement was also adopted during the
interview sessions, where the researcher took time to build rapport and address each
question to maximize the benefit of the respondents’ experience and skills. Additionally,
the research invested sufficient time to be familiar with the research setting and context
where the school counselors work. Gaining insights about the environment where the
respondents operate was critical in testing misinformation, developing trust, and gaining
insights into the limits of the data that could be collected. This offered an opportunity to
gather a large volume of data from the participants, contributing to a clear understanding
of the issues under investigation.
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Persistent observation. The communication via video conferencing offered an
opportunity for the researcher to make observations that relate to the attitudes and
behaviors that were related to certain responses. In this context, the visual expressions
and tone of the discussion. Observing the non-verbal communication offered an
opportunity to relate to the information offered by the respondents and ensure that their
sentiments were appropriately presented in the research.
Triangulation This alludes to the utilization of various data sources, participants,
and strategies of data collection. According to Carcary (2009), data triangulation alludes
to the application of various sources of data in time. This was accomplished by engaging
the respondents over the entire research period to probe for more information where some
insights were not clear or required further explanation. Triangulation was also achieved
in terms of space, which entails gathering data about the same issues from multiple sites.
In this context, the research engaged respondents from various parts of New York to
achieve a representative research population. Triangulation was also achieved by
engaging a diverse population in terms of gender, years of experience, and ethnicity.
Triangulation was also employed by integrating the interviews with observations, which
helped to draw further insights into the sentiments expressed by respondents.
Transferability
Transferability refers to the degree to which the results of the study can be
transferred to other settings with other respondents. Williams and Morrow (2009) suggest
that transferability in qualitative research is accomplished through a thick description. In
this research, the approach to thick description entails offering insights about the
experience, behavior, and contexts. This offered an opportunity to develop an in-depth
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understanding of behaviors and experiences and present insights that are meaningful to
outsiders. Carcary (2009) notes that transferability is linked to the applicability, whereby
the reader assesses if the findings are transferable to other settings. The research focused
on middle schools as the case study, but the data collection also considered the
applicability of the processes and insights gathered in other educational settings such as
higher education institutions.
Dependability
Dependability alludes to the stability of the findings made over time. According
to Carcary (2009), dependability entails how the researchers evaluate and interpret the
findings and make recommendations in the study with support from the data received by
the participants. Dependability was achieved by ensuring the research followed a logical,
traceable, and appropriately documented approach. This allows the readers to examine
the research process and make a judgment on the dependability of the research. The
researcher also documented the undertakings in the research through a diary that details
all processes.
Confirmability
Confirmability alludes to the degree to which the findings made in the research
can be justified by other scholars. Confirmability ensures that the data and interpretations
in the study are not a figment of imagination but insights emerging from the data.
Qualitative research achieves confirmability when credibility, transferability, and
dependability are achieved (Carcary, 2009). This was attained by demonstrating how the
interpretation of the data collected was achieved and conclusions drawn through data
analysis. Additionally, the research offers theoretical, methodological, and analytical
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explanations of why various choices were made in the study. This offers an audit trail,
which provides the reader with evidence on the decisions and choices made in the
investigation.
Reflexivity
Reflexivity alludes to the process of critical self-reflection concerning the
researchers’ biases, preconceptions, and preferences. It also includes aspects of the
relationship that exist between the respondents and the researchers and how it might
impact the data collected (Carcary, 2009). In this study, the researcher was self-aware and
reflexive about their roles in the research process. This includes the process of gathering,
analyzing, and interpreting data. This was achieved by developing reflexive journal
entries that included the subjective approach to the research setting and the relationship
with the participants.
Research Ethics
Ethical considerations are an important aspect of carrying out scientific research
that involves human subjects and organizations. This research adopted the best research
practices that guaranteed respect for participants, their profession, and their institutions.
Before commencing the research, permission was sought from the schools where the
potential respondents work. Upon confirmation, the recruitment of participants was
voluntary. The participants were contacted during office hours, and they were informed
about the research. Planning for data collection was done to ensure that each respondent
was engaged at their convenience. The participants were also allowed to choose the
desired means of communication that included telephone calls or video conferencing. The
interview guide questions were sent via mail to the respondents. They were also informed
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that they could avoid responding to any questions that they deemed sensitive or
unnecessary during the research. The voluntary participation of the respondents also
meant that they could withdraw from the research at any point. The participants were also
required to sign consent to offer the researcher permission to use the information
gathered for this research. Privacy and confidentiality were key priorities in this research.
No information that can directly be used to identify the respondents was collected, and
they were guaranteed that they would remain anonymous. The information gathered and
the contacts were only available to the researcher, and they were stored in a passwordprotected computer. The respondents were encouraged to be truthful and offer
information to the best of their knowledge with the promise that the insights emerging
from this research will be shared to advance their profession and improve service
delivery in their respective institutions.
Data Analysis Approach
Thematic Analysis
A large volume of data was gathered from the interview transcriptions. The
analysis process entailed organizing the data to summarize and make it easy to carry out
interpretations. This was accomplished through thematic analysis. According to Ngulube
(2015), thematic analysis alludes to a qualitative approach of identifying, analyzing, and
reporting trends and patterns that emerge in data. The thematic analysis allows
researchers to minimally organize and describe the data by highlighting the major themes
that emerge from the raw data. Terry et al. (2017) states that thematic analysis has gained
prominence among researchers seeking to gain clear insights from large volumes of
qualitative data. The analysis offers an opportunity to focus on the information that is

57

relevant to the study by relating it to the research questions and objectives. The thematic
analysis highlights the key findings, making it a better alternative from narrative analysis
and grounded theory, where there is a large volume of data gathered from different
respondents about a particular phenomenon or issue (Alhojailan, 2012). Ngulube (2015)
suggests that most analyses are thematic, although they are something else such as
discourse or content analysis. Nevertheless, thematic analysis differs from other analytic
methods such as grounded theory because it is not theoretically bounded. This implies
that researchers who use thematic analysis have more freedom to draw insights from the
data collected without limitations. These considerations were important in the application
of thematic analysis in this research, considering that the objectives are linked to social
meanings of reality that emerge among the respondents. Ngulube (2015) argues that
thematic analysis is an effective approach for reporting experiences, meanings, and
realities that emerge from the information offered by respondents. Alhojailan (2012) adds
that thematic analysis is also instrumental in examining how events, realities, meanings,
and experiences emerge within a society and how individuals make meaning of their
environments. From this perspective, thematic analysis was an appropriate approach to
draw insights from the experiences and realities of school counselors, including how they
engage in the school setting. Subsequently, the insights gathered are aligned to the
theoretical frameworks used in this research.
Data Analysis Process
The data collected was audio recorded. For the application of this data in this
research, transcribing was carried out. This was achieved by carefully listening to the
audios after each interview to develop raw textual data. This process was made easy by
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following the shorthand notes that highlighted the important points and timing. After
transcribing all interviews, the thematic analysis was carried out. Thematic analysis is a
systematic approach that ensures all patterns and trends in data are identified and used to
generate themes. This is accomplished through six phases of processing the data. This
research implemented the six phases as follows:
Phase 1: Familiarizing with the Data
The data considered in this context was the transcribed textual data from the
interviews, the shorthand notes, and the reflexive journal entries. This presented a large
volume of qualitative data that offered important insights on different research aspects
and issues under investigation. The research had gained prior knowledge from the data
during the interviews and in the transcription. Nevertheless, reading the texts and
integrating the information for the shorthand notes and reflexive journal entries was
important to have a clear understanding of the information to develop a comprehensive
analysis. Repeated reading facilitated the identification of patterns and offered an
opportunity to search for the meaning emerging from the patterns. Additionally, repeated
reading facilitated familiarity with the data, which made it possible to identify
information that was not necessary and made coding easier.
Phase 2: Generating Initial Codes
This phase of the thematic analysis begins after researchers have read and
familiarized themselves with the qualitative data and developed ideas about what is
relevant concerning the objectives and research questions. This phase is a theorizing
activity that involves the researcher reflectively revisiting the data and simplifying it
based on the focus of the research and the characteristics of the information (Alhojailan,
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2012). According to Saldaña (2013), a code in qualitative research alludes to a word or
short phrase that is summative, essence capturing, and evokes certain attributes of the
data. The coding process in this research was carried out manually. Although there was a
significant volume of data, it was manually manageable due to the extensive
familiarization achieved in the first phase of the research. Saldaña (2013) shows that
coding should be a systematic approach that facilitates detailed interaction with the data.
The first cycle of coding entailed identifying phrases that had similar
characteristics concerning the issues under investigation. Color coding was used to
differentiate between the different ideas. The second cycle of coding focused on phrases
that were similar among the different respondents and establishing the links to identify
the patterns. This facilitated a move from unstructured data to structured and integrated
data that had patterns that could be followed to generate codes. This approach was in line
with sentiments expressed by Miles and Huberman (1994) that a systematic process in
the coding process allows researchers to use specific statements that are categorized into
themes that highlight the different issues under investigation.
Phase 3: Searching for Themes
The third phase of the thematic analysis began after all data was coded and
collated to develop specific themes. Alhojailan (2012) alludes that a theme is an abstract
entity that offers meaning and identity to the recurrent patterns that manifest in the
research. Resultantly, the theme captures and unifies the sentiments expressed by
different respondents into a meaningful whole. The themes are identified by bringing
together fragments of the ideas and experiences that might be meaningless when alone.
The themes in this research were deducted inductively from the raw data. This was
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important in ensuring that the themes identified in this research were linked to the
information gathered from the respondents to guarantee the development of credible
research. Additionally, the use of an inductive approach ensured that the themes
generated were not designed to fit preconceptions held by the researcher. Searching for
the themes was achieved through the color-coding approach that was initiated in phase
two of the thematic analysis.
Phase 4: Reviewing Themes
This phase entailed refining the themes that were devised in phase 3. This phase
entailed reviewing the coded data to ensure that each theme emerged from a coherent
pattern of the data. The validity of each theme was examined to determine if they showed
relevant meanings of the data set (Alhojailan, 2012). Appropriate changes were made to
the initial codes and themes. The researcher also identified the themes that had little data
to support them and those that had diverse data. This facilitated the generation of themes
and integration to develop a comprehensive account of each theme developed.
Additionally, this resulted in the development of a succinct summary of the data with
clear and identifiable distinctions between the themes.
Phase 5: Defining and Naming Themes
This phase entails determining what each theme captures in the data and
identifying what is of interest and why it should be included in the research. According to
Alhojailan (2012), for each theme, researchers are required to conduct and develop a
detailed analysis. The naming of the themes focused on ensuring that the readers would
understand what it is about upon reading. The naming and defining of the themes focused
on relating the data to the issues under investigation.
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Phase 6: Producing the Report Description
The final phase of the thematic analysis entails developing the final analysis and
doing a write-up of the report. The write-up in this research focused on a concise,
coherent, logical, and non-repetitive presentation of the themes.
Researcher Role
The researcher engaged in this research with the knowledge that there might be
biases emerging from the role played in data collection, analysis, and interpretation. This
was addressed using reflexive journal entries. No challenges were emerging due to
professional or personal characteristics in this study. All participants were cooperative
and facilitated the collection of substantial volumes of data. Nevertheless, the role of the
researcher in this research might impact the outcome due to challenges in analyzing and
interpreting the data. To address the bias that might emerge in this context, the researcher
used triangulation of the primary research with secondary research to ensure that the
findings in this research are aligned with previous studies. Additionally, avoiding biases
entailed identifying how limitations of this research were addressed and the opportunities
for future research.
Conclusion
This chapter offers a detailed approach to the method employed in engaging the
research population, data collection, and data analysis. The information presented
justifies the considerations made in the primary research and justifies the use of some
specific strategies. With a detailed description of the data analysis process in this section,
the researcher was able to generate findings that present the themes that emerge in the
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data gathered from the interviews. The findings made in this research are presented in the
next chapter.
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CHAPTER 4: RESULTS
Introduction
This chapter presents the findings that emerged in this research. Thematic analysis
generates key themes that are linked to the research questions. Each of the research
questions is presented coupled with the themes that emerged in responses offered by the
respondents. The section includes a conclusion that offers a recap of the findings.
Findings
The data collected in this research was accomplished by engaging 15 respondents
in a semi-structured interview. All participants were school counselors working in middle
schools. There were four males and 11 female participants. Eight of the participants were
White, four African American, two were Hispanic, and one Asian. The years of
experience ranged between 3 and 20 years. The research population was diverse, offering
an opportunity to engage a representative sample of the New York population. Their year
of experience was also appropriate for them to offer credible insights to address the
research objectives and questions. The responses offered in the open questions were
thematically analyzed.
Do school counselors believe that they have the necessary training, background, and
knowledge of best practices to effectively support victims and perpetrators of
bullying?
Several themes were emerging from the responses that offered insights into the
background journey of the research participants. The following are the themes addressing
the first research question:
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Education and Training
The respondents stated that the journey to becoming a school counselor began
with attaining the relevant academic qualifications. All participants had a master's degree
and engaged in various training initiatives. The participants demonstrated that academic
qualifications were a necessity to engage as professionals, be licensed, and achieve
compliance with the law. The training was also an important aspect of the profession. In
this context, the participants alluded to training that had been experienced in internship
programs before transitioning to full-time practice. There was a consensus that such
opportunities offered the school counselors an opportunity to learn from experienced
individuals in school counseling or related professions and gain mentors that have been
instrumental in their practice. All respondents implied that the master’s program was
instrumental in developing their skills and knowledge that made them more effective in
addressing bullying in schools.
Despite this, the participants noted that they did not receive formal training in
addressing bullying in their masters’ programs. Nevertheless, the participants noted that
they learned general counseling techniques that were designed to develop relationships
and trust, which is instrumental when engaging with students in the learning
environment. Participant 4 remarked: “I don’t recall getting specific training regarding
the topic of bullying, but we did learn general counseling techniques that are intended to
build relationships and trust with students. The skills are things needed to work with
victims and perpetrators of bullying. Most of my training was learned on the job”
Additionally, the education and training were appropriate to enable the respondents to
engage with victims and perpetrators of bullying. The training initiatives were outside

65

their education program, and additional training is desired to strengthen their skills. There
were strong sentiments among all respondents that despite the limitations in training and
master’s program, they were well prepared to address all aspects of bullying.
Further benefits from the education and training programs were enabling the
school counselors to develop communication skills that were appropriate to engage with
different stakeholders and elicit information from them. This enabled them to engage in
discussions that focused on actions and behaviors and how the outcomes of different
undertakings impacted others. From this perspective, education and training led to the
development of counseling skills that could be implemented in specific bullying
situations. Participant 7 noted “the training did help me develop ways to speak to people
and elicit information from them. Creating supportive relationships using SOLAR skills
is helpful when working with victims of bullying. So, the counseling skills I learned in
my master’s program translated to the work world.” The seasoned respondents who had
done a master’s program in the ’90s noted that their programs were different from the
master’s program offered in the modern-day. In the 90’s the master’s programs were
largely theory and assessments. It also had little to offer concerning social-emotional
issues, and there was limited time for practicing counseling. The 90’s program was not
sufficient to prepare the students for what to expect at the workplace”. Subsequently, the
participants felt that most of their experience was gained at the workplace. Participant 14
said: “My master's program back in the 90’s was different from the master's programs
now. My program was all theory and assessment and had nothing to do with social
emotional issues, I can tell you I got most of my experience on the job. I don’t feel my
program prepared me for anything I was doing on the job.” Programs have changed since
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then, now they talk about mental health and social emotional issues” The respondents
show that the master’s program has improved over the years, with insights from those
who engaged in the early 2000s showing that the programs were diverse and included
training on mental disorders and social-emotional issues. Nevertheless, the respondents
noted that in the early 2000s, the program did not specifically address bullying.
Additionally, insights about such social issues were hands-on experience from the
internships. The respondents show that also the education and training programs helped
them to gain the relevant skills for them to conduct research that could enhance their
roles and responsibilities as school counselors. Participant 9 stated: “I was in school in
the early 2000’s we discussed social emotional issues. We did not address bullying
specifically. During my internship I got a lot of hands-on experience in dealing with this
emerging topic. Although bullying has always existed it wasn’t truly identified as a major
problem in schools until the early 2000’s. My master’s program focused on skill
building! Most of my training about bullying came from my internships and professional
development workshops I sought out”
School Counselor Background
The participants expressed sentiments that their family backgrounds influenced
their approach to offering services. At least nine participants implied that they had
experienced bullying in school, at home, or the workplace. The experiences gained
during such incidents enabled them to understand the repercussions of bullying and the
numerous factors that make individuals vulnerable. Participant 5 shared: “I was bullied
when I was in middle school, I didn’t feel safe or supported. When I was in school,
bullying was not identified as a problem, we were told to “deal with it.” As a young
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person I could not understand why people bully. I became a school counselor to give a
voice to the voiceless” This discussion also showed that there was a deep understanding
that bullying is influenced by the environments where individuals grow up. One of the
respondents recalled being bullied in middle school and stated there was no feeling of
safety or support.” Additionally, in the past, bullying was not considered a big problem,
and students had to suck it up or deal with it. The firsthand experiences with bullying
were also a motivation for some individuals to become school counselors. The
participants also noted that their childhood experiences made them more sensitive to
bullying, and such memories made them work harder to make others feel safe and
prevent the negative impacts bullying might have on victims. Participant 7 offered: I am a
strong advocate for victims because of my personal experience. Middle school was not
fun! I dreaded going to school every day. When I look back, I realize I needed a
supportive adult to confide in. Participant 15 suggested: I am more sensitive because of
my childhood experiences. When I see it happening with my own children or family
members it brings me back to how I felt as a child and makes me want to make it stop”
Making victims feel safe is particularly important to me.
Issues of gender, race, self-esteem, life experiences, and family social-economic
status were identified as key contributing factors to the firsthand experiences the
participants had with bullies. Most of the participants also admitted that their experience
outside the workplace might have an impact on how they engage in bullying prevention
and interventions. This highlighted the need for work-life balance. The participants show
that they understand the perpetrators are empowered, and they have varying ways in how
they interact with peers. Bullying is considered a dynamic concept that includes relational
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aggression, name-calling, sexting, excessive texting, and other forms of abuse through
social media. This broad understanding of bullying in the modern-day increases the
potential of school counselors to learn from the job and continuously advance their skills.
Participant 8 suggests: Bullying can truly play a negative role in the lives of some
victims. Relational aggression, name calling, sexting and excessive texting and social
media “wars” can negatively affect victims. Unfortunately, the perpetrators are
empowered which also changes the way they interact with their peers``
The Roles and Responsibilities of School Counselors in Addressing Bullying
The insights presented about this theme emerged from different responses to the
questions posed in the interview. Integration of these responses shows that school
counselors have important and diverse roles in the education setting that make them
among the primary contributors in addressing bullying. Participant 6 said: “School
counselors are leaders in our schools, we need to take the initiative in intervening in
bullying situations. It is important to get involved and develop intervention and
prevention programs. Because of the nature of what we do we know how bullying
negatively impacts our students social and emotional wellbeing as well as their academic
success. Implementing curriculum through push in lessons and parent workshops is
important.”
A major finding of roles and responsibilities was that the school counselors have
the mandate to create awareness concerning bullying to students, educators, parents, and
the community. This is coupled with integrating the actions taken by different
stakeholders in preventing and addressing bullying cases. The participants stated that they
were the key sources of information about bullying in schools. Subsequently, they were
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also contributors to policies and initiatives taken to address bullying. Some stated that
they helped law enforcement agencies in some extreme cases and were involved in
investigations, consultations, and prosecution of bullying that had turned into criminal
acts. These roles and responsibilities were part of anti-bullying programs that were
designed and implemented by the respondents. The services offered by the school
counselors were not limited to the students, but the entire school community, including
educators and parents.
The participants recognized their role as leaders in the school setting. In this light,
the school counselors have the mandate to take the initiative in addressing bullying
through interventions and prevention programs. Such roles are coupled with the
understanding of the negative impacts bullying has on the social and emotional wellbeing
of the students as well as their academic performance. A respondent highlighted the need
to improve the curriculum and ensure its implementation through push-in lessons and the
increased engagement of parents in workshops that are designed to address bullying in
schools. Like this role of engaging parents is the notion that school counselors should
engage as advocates for the students. Participant 15 stated: “School counselors are
advocates for our students; we speak when they can't. It is important that we see our role
in intervention and prevention as an essential part of our job! My role is to support and
encourage my students to stand up for themselves (advocate). When a student has the
courage to come forth and report bullying, I feel obligated to help. I do not have one
method of providing help, I use my skills to develop a trusting relationship, so they tell
the full story. I feel strongly that I can support them appropriately. My goal is for my
students to develop the skill of advocating for themselves across all situations.
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Counselors are the support system in school. It is important to me that my students see
me as a support system.” Suggestively, the school counselors represent the students
where they cannot speak. For instance, school counselors can be advocates in the
workshops that engage parents and other stakeholders. Additionally, the school
counselors have a mandate to support and encourage the students to stand up for
themselves. This promotes reporting of bullying incidents and increases the opportunities
school counselors can facilitate the necessary help required by the students and
perpetrators. Notably, such achievements where the respondents can develop trusting
relationships with their clients and ensure that students view them as the support system
in the school. Participant 2 remarked: Counselors have the unique ability to use our skills
to be supportive and helpful when students are in need! I want school personnel to
encourage kids to go to counselors to get help in building self-esteem and have
confidence in themselves.
Additionally, the school counselors offer an opportunity to engage other school
personnel in encouraging the students to build their self-esteem and confidence when
dealing with bullying situations. Other staff, such as teachers, might change year after
year, but the school counselors remain as the support system due to the long-term
relationship that exists between them and the students throughout their time in school.
Participant 8 noted: Because of the nature of what we do, we are one of the only school
staff that work with all students consistently year after year. Their teachers may change
but the counselor usually can develop long term relationships as they go through school. I
am nonjudgmental and use empathy to help foster relationships.

71

School Policies and Guidelines
The participants agreed that their roles in the education system would be
impossible without the support of school policies and guidelines. The participants also
stated that they had a mandate to not only formulate appropriate policies and guidelines
that could be adopted in the codes of conduct but also ensure such provisions were
aligned to best practices, local, state, and federal policies enacted to address bullying. The
participants confirmed that the policies and guidelines in the school setting were
influenced by specific experiences that emerged in the school setting. The respondents
showed that most of the time, they were less likely to adopt the DASA provision due to
the need for a Dignity act coordinator and the committee to address bullying reports.
Nevertheless, DASA was a key consideration in conducting investigations.
Participant 9 shared: “We have DASA. There is a code of conduct, and we also have
DASA. I do not know how much the students know about DASA. There are Code of
Conduct assemblies at the beginning of the year, they talk about student’s rights and
responsibilities. I attend however I am not a part of them. The vice -principle and the
Deans oversee those assemblies.” Participant 12offered: “I am at a new school, and we
have a procedure for addressing bullying in accordance with the school’s code of
conduct. All bullying incidents are reported to the deans, the dean informs our DASA
coordinator (the school social worker) and then the incidents are investigated. The
coordinator assigns someone to investigate and then the team discussed the best way to
handle each incident”
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How do school counselors perceive their role and responsibilities in the intervention
and prevention of bullying?
The themes addressing this research question emerged in responses to processes
and procedures taken by school counselors to address bullying in schools. The
participants were in a consensus that they have an imperative role in supporting students
and making them feel that the school environment is safe for their social and academic
prosperity. Participant 3: Bullying happens everywhere in our schools, the bus, hallways,
PE, recess, and extracurricular activities. We must pay attention to unstructured activities
and areas in the building.
The school counselors offer a safe space for students who experience bullying,
and it is up to the professional to offer solutions to such challenges without overlooking
any aspect of the situation. Participant 12: “My role is to support students and make them
feel safe at school” School should be a safe place where students feel supported. My
office is a safe space for students to come and share when they are being bullied. They
also expect that I will act and help them. Far too often bullying is overlooked.”
Additionally, the role of the school counselors needs to be flexible because
bullying can happen to anyone and anywhere in schools, including the bus, hallways,
during PE, recess, and other extracurricular activities. The flexibility in roles enables the
school counselors to respond to bullying challenges in unstructured activities and areas
across the school. Participant 3 noted: “Most counselors want to make sure bullying
doesn’t happen at all! If it does, I feel responsible for intervening. My hope is that my
intervention will stop the behavior. I work with the bully and the perpetrator.”
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Furthermore, the participants highlighted that most counselors want to make sure
that bullying does not occur at all, and if it does, there are effective intervention
measures. Drawing from these insights, the following themes were identified:
Procedures for Addressing Reported Incidents of Bullying
Most of the respondents alluded that when bullying was reported to them, they
had no specific programs to address the issue. Resultantly, they relied on various skills,
training, and experience to address the bullying challenges. The participants felt that there
were substantial efforts by schools in addressing bullying. Some of these efforts included
increased funding directed to anti-bullying programs, training and professional
development opportunities for school counselors, improved communication strategies to
facilitate bullying reports, the inclusion of the community in influencing positive
behaviors among students, inter-school bullying programs, rewards to motivate the
development of positive behaviors, increased inclusion of guidance and counseling in the
education programs, and implementation of student-led and school counselor-led
initiatives to address bullying. The participants showed confidence that the various
strategies taken by schools to respond to bullying were important to support their overall
roles and responsibilities.
Nevertheless, there is the notion that the students lack substantial knowledge
about DASA since vice-principals and deans oversee the code of conduct assemblies that
are carried out at the beginning of the year. The protocols followed by school counselors
include getting information about the incident; engaging with the director or assistant
principals to create awareness of the case; further facts are gathered by interviewing the
students; the severity of the case is determined; the next decision is made based on the
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severity of the situation. The subsequent undertakings might entail discipline or
appropriate interventions. The procedures vary from school to school, but they are
structured based on the school’s code of conduct. In this context, all bullying issues are
reported to the deans’ office, the dean engages with the DASA Coordinator and/or the
school social worker. This initiates the investigation process and the engagement of a
team that can address the incident. One of the respondents noted that the tolerance
policies in school were not working because they lacked substantial opportunities for the
school counselors to intervene with the perpetrators. Participant 11stated: “The no
tolerance policy at my school doesn’t work. It does not leave much room for counselors
to intervene with the perpetrator. Some incidents require the counselor's touch, teaching
the perpetrator how his or her behavior impacts the victims. This is an important part of
the intervention process. I wish administrators understood that.”
This results in school counselors adopting an intervention process that takes a
teaching approach to address how the perpetrators' behavior impacts the victims. The
participants note that cyberbullying has increased, especially with the emergence of
COVID-19 that has led to increased use of online platforms for learning. Despite this,
there is a lack of specific policies that highlight how cyberbullying should be reported.
This has made it difficult for school counselors and has raised the need for policies to
address online bullying. Drawing from the insights presented by the respondents, their
experience at the workplace has contributed to how they engage in addressing
cyberbullying. Participant 8 stated: “Cyberbullying has become a major problem in my
school. Since COVID the incidents of online bullying have tripled. There is no set policy
on cyber bullying which has become a major issue. It is incredibly challenging to deal
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with online bullying, it is extremely complicated. It is essential that there be a policy to
address online bullying.
There Are No Specific Programs or Interventions Used in Schools
The strategies used involved the integration of different ideas and procedures. The
participants felt that such an approach was more effective because it enabled them to
engage in addressing the different forms of bullying and engage different stakeholders.
According to the respondents, the most effective approach used to address bullying was
to determine the potential damage or damage caused. For instance, bullying that was
characterized by criminal actions such as assault required the engagement of law
enforcement. The participants showed that following the DASA procedures was
appropriate because all incidents must be investigated. Participant 4 noted: My school
does not have a specific intervention program. Because of DASA all reported incidents of
bullying must be investigated but that is done by the deans. The deans in my building
handle all bullying incidents. Once I am informed of the outcome, I can get involved. If a
student report bullying directly to me, I work with them and report the incident to the
deans. Participant 7 shared: “As counselors, we have a protocol that we follow. We
gather information; we talk to our director or assistant principal to make them aware of
the report. We try to gather all the facts by interviewing students, the severity of the
incident determines what happens next. The incidents might require discipline, counselor
intervention or both.”
Nevertheless, the investigations are done by the deans, which implies that there is
a lack of specific intervention programs, and the school counselor requires information
from the dean to get involved. Additionally, where students report directly to the school
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counselors, they have the mandate to report the incidents to the deans. The respondents
highlighted the need for policies that can facilitate cyberbullying and online aggression,
especially due to its 24-hour cycle. In this light, the reporting and investigation should be
quick and effective to ensure effective response by the dean, school counselors, and other
stakeholders involved. Participant 3 suggested: There needs to be a policy to address
cyberbullying or online aggression. Social media is having a negative effect on our
school culture. It is difficult to unwind the tangled web of online bullying. It is a 24-hour
cycle!
The Most Effective Strategies Used to Address Bullying
The responses from most of the participants implied that preventing bullying was
the most effective approach. Additionally, the preventive measures varied, but they were
premised on the ability of the school counselors to assess situations, identify behavior
changes, and engage in intensive communication with students at risk of bullying or those
who were likely to be perpetrators. Nevertheless, some of the participants showed
concern that they lacked more opportunities to create awareness about bullying. This was
attributed to limited time for guidance and counseling, the lack of volunteer students,
limited engagement with other educators and parents, and limited information about the
students outside the actual learning environment. These issues reduced their confidence
that they had substantial knowledge about the learning environment. Further insights
about effective strategies were highlighted by the notion that the school counselors were
highly reliant on data. With the use of historical data, they were informed of individuals
who were likely to be victims or perpetrators and where and when bullying was likely to
occur.
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The participants were in a consensus that despite efforts to address bullying, it was likely
to occur. Upon seeking clarification, all respondents stated that their competence was less
likely to be the reason for the high prevalence of bullying in school. When bullying
occurred, different intervention programs were employed. Most of the responses offered
were related to conflict resolution strategies. The experience and training in conflict
resolution made the participants confident that they could implement effective
intervention programs. In this context, the participants did not detail a specific procedure
they used in interventions. Rather, the actions taken were guided by experiences and the
characteristics of the bullying experience. In this light, the respondents suggest the need
for more information on evidence-based bullying and intervention programs. The
prevailing notion among the respondents is that they can develop and influence the
implementation of effective bullying intervention programs.
What is the school counselor's perception of their self-efficacy when providing
support to victims and perpetrators of bullying?
The notion of self-efficacy was prevalent across most of the questions posed to
the respondents. The insights gathered established that self-efficacy was central to the
career achievements and the ability of each school counselor to engage in their roles and
responsibilities in addressing bullying in the school setting. The following themes were
identified:
Self-efficacy is Linked to Years of Experience
While most of the respondents alluded that they had elevated levels of selfefficacy, there were differences between the seasoned counselors and the novices.
Seasoned counselors are deemed to be those with at least four years of experience. In this
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context, the seasoned school counselors reported that they felt they had elevated levels of
self-efficacy when engaging in anti-bullying programs. Contrarily, the novice school
counselors reported low to moderate levels of self-efficacy. The responses from the
seasoned counselors showed that they had gained substantial experience in the workplace
and developed the skills and knowledge necessary to engage in a challenging work
environment. The participants showed that the more they work, the more confidence they
have in their abilities to engage in the workplace. They might be nervous at first, but this
changes over the years as they gain more confidence. Other contributing factors were the
ability of the participants to gather and apply data in making appropriate decisions in
addressing bullying. Seasoned school counselors had substantial amounts of data that
they had collected, understood, and could apply in decision making. Insights from the
novices are that they were reliant on the policies and advice from mentors and other
stakeholders involved in addressing bullying.
Effectiveness of Anti-bullying Strategies
According to the respondents, their roles and responsibilities have been effective
in addressing the challenges emerging in the dynamic and changing school environment.
Subsequently, they were confident that the prevention and interventions that they initiated
were effective. Nevertheless, the respondents highlighted challenges in addressing
cyberbullying, which occurs online where they have no or limited access to the
interactions that occur among students. Particularly, the respondents showed less
confidence in helping students that were bullied through direct messaging. This challenge
was associated with the lack of effective and voluntary communication from the students.
Despite this, the novice school counselors portrayed a good understanding of social
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media and other social media platforms. Participant 3 stated: “I am familiar with social
media; I use it every day. Knowing the popular apps and gaming systems that young
people use is helpful when intervening in bullying situations. I sometimes find myself
educating senior counselors about social media.” Resultantly, they had a higher selfefficacy in how they approached cyberbullying compared to the seasoned counselors. The
insights in this context presented mixed reactions in the effectiveness of the current
strategies used to address bullying. Furthermore, the participants highlighted that
cyberbullying was the biggest challenge in the modern school setting.
Improving Knowledge and Skills about Bullying
The respondents presented mixed reactions concerning regular training and
professional development. In this context, school counselors from affluent communities
suggested that there were numerous training opportunities and sponsorship by schools for
professional development. The consensus was that school counselors must take personal
initiatives to engage in training and professional development. Probing for more
information highlighted that most school counselors were highly reliant on their finances
to meet most of the needs of advancing their careers. Furthermore, the health benefits did
not cover their health needs concerning the trauma that might be experienced when
engaged in their roles and responsibilities. The participants showed that the growing
importance of addressing bullying in schools made it important for them to engage in
sustained professional development. Participant 10 noted; “Bullying is something that’s
extremely important to handle as a school counselor. There is a need for professional
development. As a seasoned counselor I still need to know more about the best practices
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in addressing bullying. Unfortunately, my school does not offer these training sessions.
Any training I have had I have had to seek out myself.”
Even seasoned counselors need to gain new insights and improve their practice.
Despite this, many schools do not offer training sessions making professional
development a responsibility school counselors pursue themselves. With little insights
gained from the graduate programs about bullying, the respondents highlighted that
strengthening skills relied on how they engaged with senior colleagues, educators, and
school social workers. Other prospects of improving skills are premised on evidencebased programs that imply school counselors must engage in research and read a lot of
material. This is important to keep up with the changes and develop new techniques to
address bullying in schools. Participant 10 stated: “I am confident in my skills but could
always use more training. Things change so quickly there is always a benefit in learning
new techniques.”
Conclusion
This chapter presents the findings emerging from the primary research conducted
by administering semi-structured interviews among school counselors in New York
middle schools. The findings show that self-efficacy is reliant on the experience,
environment, and characteristics of the bullying issues being addressed. School
counselors play a vital role in the leadership and development of prevention and
intervention measures in the school setting. Seasoned counselors are more likely to have
higher self-efficacy in anti-bullying initiatives, but they face challenges that the novices
can navigate in addressing cyberbullying. While there is evidence that there is substantial
confidence among school counselors in delivering the roles and responsibilities, they take
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in addressing bullying, the interpretation of these findings is presented in the following
discussion chapter.
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CHAPTER 5: DISCUSSION
Introduction
This chapter offers the interpretation of the findings made in chapter four. The
implications of the findings relate to the insights gathered with the theoretical
frameworks. The chapter also offers insights on the relationship between the findings
made and previous studies. The limitations of the study and how they were addressed are
included, and recommendations for future practice and research are offered. A conclusion
is offered to recap the entire research.
Implications of Findings
This research was premised on the Albert Bandura SLT and Self efficacy and
Urie Bronfenbrenner’s EST theoretical frameworks. The insights generated from the data
collected show substantial alignment with the ideologies presented by the two theoretical
frameworks. The themes generated focused on responding to the research questions that
were structured to address how the perceptions that exist among school counselors impact
their self-efficacy in prevention and intervention strategies in middle schools. The
research shows that experience and the ecologies emerging in the learning environment
have substantial impacts on the achievements made by school counselors in addressing
bullying in middle schools.
According to Zimmerman (2000), the SLT highlights self-efficacy as an
important aspect of the learning process and the achievements made by individuals in
their specific roles in organizational learning. The SLT shows that learning is achieved by
making observations and paying attention. This is followed by retention of the knowledge
gained, reproduction, and motivation to meet the occupational objectives. The
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effectiveness of SLT requires individuals to have elevated levels of self-efficacy, which
is characterized by believing and having confidence that the skills and knowledge one has
are sufficient to meet the challenges emerging at the workplace. The findings in this
research are in line with sentiments. In this context, the respondents show that the
experience they had gained at the workplace determined the strategies they employed as
well as their resilience in dealing with the challenges at the workplace. This is
highlighted in the context of seasoned and novice school counselors. The seasoned school
counselors have had a long time to accumulate experience and learn from the
environment, which gives them a higher capacity to overcome challenges at the
workplace and use their experience to deploy appropriate prevention and intervention
measures. Novice school counselors need more time to interact with the sources of skills
and knowledge for them to achieve efficiency. Capa‐Aydin et al. (2018) note that SLT
advocates for individuals to gain insights from other people who have been in situations
that they might face. Similar considerations were highlighted by the research participants
who implied that training programs, including internships and other guidance and
counseling roles before the transition to full-time practice, had contributed to their
efficiency in engaging in anti-bullying initiatives. Furthermore, some respondents
suggested that they still rely on mentors and colleagues at the workplace in making
appropriate decisions in response to bullying. The development of self-efficacy in the
SLT does not specify the source of knowledge if an individual gains relevant skills and
knowledge to confidently engage in the workplace. An analogous situation is experienced
by the school counselors who rely on the prevailing policies and guidelines such as
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DASA, school policies, and best practices to implement effective bullying prevention and
intervention programs.
The EST alludes that bullying is influenced by several factors that emerge in the
learning environment. Nation et al. (2020) alludes that EST entails the emergence of
reciprocal relationships that emerge among people in a particular environment, and this
impacts their development. Drawing from these insights, this research shows that the
learning environment shapes the behaviors that emerge among the school counselors
when they engage in bullying prevention and intervention, as well as the behaviors that
emerge among the students offered the guidance and counseling services. This
phenomenon is portrayed in the findings that show most of the respondents had
experienced bullying at a certain time in life. Subsequently, the background of school
counselors such as students or professionals exposed them to bullying. This gives them a
clear understanding of the factors that make individuals victims or perpetrators of
bullying. With such insights, they have a high self-efficacy that they can implement
appropriate measures to reduce the impact the environmental aspects have in promoting
bullying. Nevertheless, the research also found that there is limited information available
to the school counselors about the students and their experiences outside the school
setting. This was attributed to the lack of effective communication between different
stakeholders and the school counselors. From this perspective, the lack of insights about
the environment that students are exposed to bullying compromises the school
counselor’s self-efficacy. These findings are in line with the conceptualization offered by
lee (2011) about the EST. According to Lee (2011), the experience a student has at home
and within the social setting can have an impact on their academic achievements. From
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this context, the failure of the students to meet academic objectives might be the primary
source of information for school counselors that the student is facing certain challenges.
If such challenges include bullying, it might be difficult for the school counselors to
address the issue where there is a lack of voluntary reporting or lack of effective
communication strategies between school and home. Consequently, the self-efficacy of
the school counselors is affected by their lack of appropriate information to initiate and
sustain effective responses to bullying.
Relationship to Prior Research
The findings in this research show a substantial consensus with previous
quantitative and qualitative studies. This research shows overwhelming evidence that
self-efficacy is a personal approach to how an individual engages in the workplace. This
is in line with sentiments and findings by Aluedse (2006), and Geesa et al. (2019) that
show self-efficacy among school counselors is an outcome of their firsthand experiences,
academic achievements, and training. The respondents in this research valued the
academic achievements necessary for individuals to engage in the provision. This is in
line with recommendations by ASCA (2019) that school counselors should hold a
master's degree. The respondents also expressed that training opportunities, including
internships, contributed to the development of skills and access to mentorship that
promoted their self-efficacy. These findings are reflected in recommendations by the
New York State Education Department (2021) in the context that training offers an
opportunity to diversify skills and knowledge in addressing conventional and emerging
types of bullying. Despite this, the respondents showed concern with the need for more
training programs and professional development opportunities. Suggestively, although
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the New York State Education Department (2021) advocates for more training and
professional development for school counselors, such considerations are yet to be
adopted. Sanders et al. (2017) and ASCA (2012) identified the lack of financial resources
and expertise as a limitation in advancing the skills of school counselors in the education
system.
The research established that school counselors have various roles and
responsibilities in bullying prevention and intervention measures. These findings are
highlighted in different studies that show that the roles and responsibilities in addressing
bullying transcended what is in their job descriptions (Sanders et al., 2017; Ooi et al.,
2018; Geesa et al., 2019). For instance, the respondents in this study suggest that they had
a role to integrate the actions taken by different stakeholders in the school environment,
homes, and the community. Additionally, insights from Davis and McCoy (2016) and
Van Velsor (2009) show school counselors linking law enforcement to the outcomes of
the bullying prevention program are also reflected in this research. The participants stated
that their roles and responsibilities in responding to the bullying issues are shaped by
their experience as well as the characteristics of the bullying case. This implies that there
is less consideration for the procedures offered by policies such as DASA. According to
Barth (2012), the adoption of DASA has been coupled with numerous challenges due to
the requirements and conditions that should be met. Nevertheless, the participants
highlighted the importance of DASA in the investigation procedures. Compliance with
DASA and ASCA National Model was also highlighted in the formulation of antibullying programs. With the relevant knowledge and skills, the school leaders act as
leaders who ensure that the strategies taken by the schools are compliant with the formal
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guidelines and policies. Nevertheless, the respondents argued that experience, skills, and
knowledge were the most important aspects in how they respond to specific bullying
issues. There is a lack of specific procedures that are followed to prevent or intervene in
bullying cases, highlighting that self-efficacy is high among the research participants.
There was a consensus among the respondents that there is no single most
effective approach to bullying prevention and intervention. The participants showed that
they relied on the integration of different strategies to meet the objectives of anti-bullying
programs. These findings are also highlighted by Rawlings and Stoddard (2019), who
states that there is no single approach that has been identified to offer a standard and
successful approach in addressing bullying. From this perspective, high self-efficacy
influences the strategies implemented by the school counselors. Nevertheless, the
participants highlighted the importance of prevention, data-driven strategies, and conflict
resolution as the most effective approaches. According to Hall (2017), the best way to
address bullying is to prevent it from occurring. This requires the active engagement of
the school counselors at the workplace in identifying risky behaviors. Additionally,
prevention requires an effective communication strategy that integrates the roles of all
stakeholders.
This research established that self-efficacy among school counselors is linked to
their years of experience. Nevertheless, this conceptualization was found to be different
in the context of cyberbullying. The engagement of school counselors can be challenging
due to the lack of necessary resources and the complexity of modern social media
platforms (Sanders et al., 2017). Younger school counselors are more confident that they
can effectively address cyberbullying. Cantone et al. (2015) suggest that the challenge of
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cyberbullying can be addressed with increased training opportunities for school
counselors to keep them updated about the changes in information and communications
technologies that create opportunities for cyberbullying. Sentiments from the participants
in this research show the importance of engaging families and the community in
addressing bullying. Lee (2011) also highlighted that the family and society have a role in
identifying cases of cyberbullying and bring them to light before they escalate to
dangerous situations. This implies that the engagement of families and society, including
the technology developers, can contribute to the self-efficacy of school counselors to
engage in addressing bullying with the support they offer in identifying bullying,
interventions, and developing sustainable solutions.
Limitations of the Study
This research was carried out by the researcher engaging with respondents
through interviews and analyzing the data collected to develop comprehensive insights.
While the research offers credible and reliable insights concerning previous studies, some
limitations emerged in the research. The research was qualitative, which implies that the
findings are not generalizable to other middle schools and school counselors. The
research might face limitations from biases emerging from the respondents and the
research. The participants in this research engaged voluntarily, and they were encouraged
to offer truthful information based on their experience and knowledge on the issues under
investigation. Additionally, the research reduced the biases from the respondents by
guaranteeing that their engagement was anonymous. This was important for them to offer
credible and reliable information without the fear of repercussions. Furthermore, any
sensitive information that might compromise the participants or institutions they work for
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was not included in the research. The researcher’s bias is another limitation that might
have emerged in the research. To address this, the research maintained a reflexive journal
entry and engaged in the research without preconceived ideas that might have
compromised the research. The research also maintains trustworthiness measures in data
collection, analysis, and interpretation. Another limitation is that the researchers utilized a
qualitative case study design, which implies that the insights generated in the research are
applicable to middle schools in New York and might not reflect the experiences of school
counselor’s self-efficacy in other states. To address this, the research includes secondary
research of previous studies and publications that are triangulated with the primary
insights emerging in the study.
Recommendations for Future Practice
The findings made in this research show that self-efficacy is an important aspect
of the achievements made by school counselors in their professional roles and
responsibilities in addressing bullying in middle schools. Drawing from these insights,
practitioners need to prioritize developing self-esteem and gain confidence in
contributing to anti-bullying programs. Self-efficacy and self-esteem are aligned in
developing trust that the training and educational achievements of school counselors are
sufficient to address bullying. Learning from mistakes and achievements should also be a
consideration of how individuals engage in the workplace. This implies that each
undertaking in addressing bullying should be measurable to facilitate evaluations that
determine success or failure. The results of the evaluations can be included in the
development of more effective solutions. Practitioners should also focus on increased
collaboration with different stakeholders, including students, educators, parents, and
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other people in society. This is important in the development of humane strategies that
can effectively address bullying while protecting the victims, perpetrators, and witnesses.
Practitioners need to venture into developing their communication skills, especially in the
use of social media. This is important to enhance their capacity to address cyberbullying,
which tends to be a challenge for seasoned school counselors. Collaboration beyond the
school setting, such as inter-school programs and the engagement of social media
companies in prevention and intervention programs, can increase the knowledge that the
school counselors have about the environment where bullying occurs and build their
confidence in developing effective solutions.
Policymakers and school administrators have important roles to play in enhancing
self-efficacy among school counselors. This can be achieved through the formulation of
flexible policies and guidelines that do not limit the strategies considered appropriate in
addressing issues. The policymakers and school administrators can also contribute by
creating more opportunities for training and professional development. This requires an
increased commitment to funding and deploying experts that can contribute to enhanced
capabilities among school counselors in the development and implementation of antibullying programs. Additionally, there should be increased support for research and data
collection to foster and sustain the use of data-driven decision-making among school
counselors.
Recommendations for Future Research
Future studies addressing self-efficacy among school counselors should focus on
other education settings to establish if similar sentiments are evident among practitioners
engaged with students from other age groups. Based on the insights emerging from this
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research, there is a need for intensive research to establish the difference between the
levels of self-efficacy among seasoned counselors and novice counselors concerning
cyberbullying. Further research should also focus on the statistical aspects of key
variables such as academic achievements and years of experience and how they impact
self-efficacy among school counselors. The studies should also consider a larger research
sample and gather data from across the country to improve the applicability of the
findings in making a constructive change in addressing bullying in schools.
Conclusion
This research focused on examining the school counselors' perceived self-efficacy
for providing bullying intervention and prevention services. The high prevalence of
bullying in American schools has raised concern over the role played by school
counselors. Various policies such as DASA and recommendations by the ASCA National
Model have continued to influence how school counselors engage at the workplace. This
research draws from the SLT and self-efficacy and the ELT to draw insights into how
learning, experience, and environment, where the school counselors' operations impact
their self-efficacy. The research was accomplished through a qualitative case study
design focusing on New York middle schools. Fifteen participants were identified and
selected through purposeful and convenience sampling to contribute to the research. Data
collection entailed administering semi-structured interviews that were audio recorded.
Shorthand notes were also developed to guide transcription. The analysis was
accomplished through thematic analysis, a qualitative analytic method that involves
identifying the trends and patterns emerging in the raw data. The themes generated were
grouped in response to the research questions, which were aligned to the research
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objectives. The findings show that school counselors perceived self-efficacy as an
important aspect of their roles and responsibilities in antibullying. Elements of selfefficacy are highlighted in the perceptions the participants hold concerning their
education and training, the application of school policies and guidelines in addressing
bullying, the procedures for prevention and intervention, the effectiveness of the
strategies adopted in prevention and intervention, the effectiveness of anti-bullying
programs, and the improvement of knowledge and skills. The research established that
self-efficacy was positively linked to the master’s program and training related to
bullying. Self-efficacy was more influential in responding to bullying incidents, although
policies and recommendations such as DASA and the ASCA model were also
instrumental. In this context, self-efficacy contributed to the skills and knowledge that
were considered appropriate in addressing specific challenges. The importance of selfefficacy was associated with the notion that there are several types of bullying, and it
occurs in different environments, which makes it difficult to implement specific
procedures for prevention and intervention. The research also established that selfefficacy was high among seasoned counselors and low to moderate among the novices.
Nevertheless, seasoned counselors had low efficiency in addressing issues of
cyberbullying, while the young novice participants that are more technologically savvy
had higher self-efficacy. The findings in the research show a consensus with an array of
other studies that school counselors in New York middle school have high self-efficacy,
but there are opportunities to improve it. The research recommends the increased
engagement of other stakeholders and access to information among practitioners. There is
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also a need for more and effective training and professional development among school
counselors to increase their self-efficacy.
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APPENDIX A Signed approval to conduct this study

Federal Wide Assurance: FWA00009066
Jul 19, 2021, 3:29:52 PM EDT
PI: Ama Darkeh
CO-PI: Anthony Annunziato
Dept: Ed Admin & Instruc Leadership
Re: Initial - IRB-FY2021-420 SCHOOL COUNSELORS' PERCEIVED SELF EFFICACY FOR PROVIDING
BULLYING INTERVENTION AND PREVENTIONS SERVICES
Dear Ama Darkeh:
The St John's University Institutional Review Board has rendered the decision below for SCHOOL
COUNSELORS' PERCEIVED SELF EFFICACY FOR PROVIDING BULLYING INTERVENTION AND
PREVENTIONS SERVICES.
Decision: Exempt
PLEASE NOTE: If you have collected any data prior to this approval date, the data must be discarded.
Selected Category: Category 4. Secondary research for which consent is not required: Secondary research
uses identifiable confidential information or identifiable biospecimens, if at least one of the following criteria
is met:
(i) The identifiable confidential information or identifiable biospecimens are publicly available.
(ii) Information, which may include information about biospecimens, is recorded by the investigator in
such a manner that the identity of the human subjects cannot readily be ascertained directly or through
identifiers linked to the subjects, the investigator does not contact the subjects, and the investigator will not
re-identify subjects.
(iii) The research involves only information collection and analysis involving the investigator’s use of
identifiable health information when that use is regulated under 45 CFR parts 160 and 164, subparts A and
E, for the purposes of “health care operations” or “research” as those terms are defined at 45 CFR 164.501
or for “public health activities and purposes” as described under 45 CFR 164.512(b); or
(iv) The research is conducted by, or on behalf of, a Federal department or agency using governmentgenerated or government-collected information obtained for nonresearch activities, if the research generates
identifiable private information that is or will be maintained on information technology that is subject to and in
compliance with section 208(b) of the E-Government Act of 2002, 44 U.S.C. 3501 note, if all of the
identifiable private information collected, used, or generated as part of the activity will be maintained in
systems of records subject to the Privacy Act of 1974, 5 U.S.C. 552a, and, if applicable, the information
used in the research was collected subject to the Paperwork Reduction Act of 1995, 44 U.S.C. 3501 et seq.

Sincerely,

Raymond DiGiuseppe, PhD, ABPP
Chair, Institutional Review Board
Professor of Psychology
Marie Nitopi, Ed.D.
IRB Coordinator
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APPENDIX B
Consent form

Consent Form
Title: School Counselors’ Perceived Self Efficacy for Providing Bullying
Intervention and Prevention Services
Researcher: Ama Darkeh, Department of Administration and Instructional Leadership

I.

II.

III.
IV.
V.

VI.

VII.

VIII.

Purpose: You are invited to participate in a research study. The purpose of this
study is to investigate the perceived self-efficacy among school counselors in
New York middle schools in providing counseling support and intervention
services to victims and perpetrators of bullying. You are being invited because
you are a practicing school counselor in New York. A total of 15 participants will
be recruited for the study. Participation will take 30 minutes of your time.
Procedures: If you decide to participate, you will participate in a virtual interview
that will take approximately 30 minutes and will be recorded to ensure an accurate
record of the interview. There is no deception in this study. I am interested in your
opinions and reflections about the issue of bullying.
Risks: In this study, there are no known risks associated with your participation
beyond those of everyday life.
Benefits: Results from this study will
Voluntary Participants and Withdrawal: Participation is voluntary, and you are
free to withdraw at any time without giving any reason. If you wish not to answer
a particular question or question, you are free to decline.
Confidentiality: We will keep your information private to the extent of the law.
We will use a first initial rather than your name on the records. Your consent form
will be stored separately and under lock and key. Only the researcher will have
access to the information you provide. You will not be identified personally.
Contact person: You will receive a copy of this consent form. If you have any
questions, you can contact the researcher Ama Darkeh at xxxxxxxxxxxxxxxor
xxxxxxxxxxxxxxxxxxxx, or faculty sponsor Dr. Anthony J. Annunziato at
xxxxxxxxxxxxxxx xxxxxxxxxxxxxxxxxxxx. For questions about your rights as a
research participant, you may contact the University’s Institutional Review Board,
St. John’s University.
Copy of Consent Form to Subject: We will provide a copy of this consent
form to keep. Please sign if you are volunteering to participate.

______________________________
Participant’s Signature

________________
Date
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APPENDIX C
Interview Questions

1. How long have you been a school counselor?
2. Please briefly share your background journey as a school counselor.
3. What, if any, do you think are the roles and responsibilities of school
counselors in addressing bullying?
4. Are there specific school policies and guidelines that establish or define
your duties and responsibilities in mitigating bullying?
5. What are the procedures for addressing reported incidents of bullying?
6. What is being done in your school in response to bullying?
7. What specific programs or interventions are you currently using in your
school to address bullying?
8. What effective strategies have you used to address bullying?
9. What intervention programs do you use to address bullying?
10. Do you feel that your master’s training program prepared you to support
bullies and perpetrators of bullying?
11. What is your current level of self-efficacy and confidence in terms of skills
and practical experience in counseling bullies, victims, and perpetrators?
12. How effective have the current strategies been in addressing bullying?
13. Does your school offer regular training such as workshops, professional
development, or conferences to improve your knowledge and skills about
bullying?
14. Are there any additional general comments you would like to offer?
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APPENDIX D
Recruitment Letter
Greetings School Counselors,
My name is Ama Darkeh, and I am a doctoral student in the Education Administrative
and Instructional Leadership program at St. John’s University. I would like to invite you
to participate in a research study being conducted for my dissertation. The purpose of my
qualitative case study is to investigate the perceived self-efficacy among permanently
certified school counselors in providing counseling support to victims and perpetrators of
bullying and identify potential hurdles that are likely to hinder their self-efficacy. All
participants will be permanently certified school counselors who work in Middle Schools
in Nassau County, New York.
You will be participating in a one- on -one interview in person via Zoom, or via
telephone to get a detailed description of your perception regarding self-efficacy in
providing counseling support to victims and perpetrators of bullying. The session will last
approximately 30 minutes and will be recorded to ensure an accurate record of the
interview.
Please consider participating in this study if you are (a):
Credentialed and /or licensed school counselor
School Counselor with at least 3 years of experience in the field
Graduated from a master’s counselors’ program
Currently employed as a School Counselor in a Middle School in Nassau County, New
York
Benefits May Include…
Increase competence in School Counselor
Improve your skills in providing counseling support to students
Opportunity to be a part of research that improves professional development and
counselor preparation
Your participation in this study is completely voluntary, and the information you provide
will be kept confidential. You may withdraw at any time, and you may choose not to
answer any questions you feel uncomfortable answering.
If you are interested in being a part of this research opportunity, please contact me at
xxxxxxxxxxxxxxxxxxxx. I will forward you a copy of the consent form via email. Please
read and sign prior to our meeting.
Thank you in advance for your time.
Ama Darkeh
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